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INTRODUCTION

Purpose of the Youth Development Survey Report

The purpose of this Youth Development Survey (YDS) report is to provide a summary of
findings from the 2022-2023 annual YDS of FNL and CL programs throughout
California. This report provides a summary of information about the supports and
opportunities youth experience in FNL and CL programs and the impact these programs
have on youth’s lives.

Overview of the California Friday Night Live Partnership and its
Programs

Friday Night Live (FNL) programs were established in 1984 with the original, specific
focus of reducing underage impaired driving. Through its success and expansion, it has
evolved to address broader youth-identified issues through evidence-based youth
development principles and practices. The program is driven by positive youth-adult
partnerships that build powerful community actions to create lasting impacts in the lives
of young people and their families. FNL programs are implemented in 49 counties with
chapters in schools, community centers, local agencies, and nonprofit

organizations. The range of FNL programs now includes:

FNL for high school students,

Club Live (CL) is geared toward middle school students,

FNL Kids (FNLK) is focused on students in grades four through six,

Friday Night Live Mentoring (FNLM) provides peer-to-peer mentoring between
high school-aged youth and middle school-aged youth, and

e California Youth Council (CYC) is a statewide group of high school and college-
aged leaders who are committed to raising awareness on youth issues.

FNL strongly believes that a youth development framework, that is inclusive,
comprehensive, youth-driven, and founded on current research, will improve the lives of
young people and the communities in which they live.

The California Friday Night Live Partnership (CFNLP), housed in the Tulare County
Office of Education (TCOE), provides the leadership and field support needed for the
continued growth and enhancement of FNL programs. The CFNLP was created by the
former California Department of Alcohol and Drug Programs, now the California
Department of Health Care Services (DHCS), and the California Office of Traffic Safety.
DHCS contracts directly with TCOE to operate the CFNLP.

FNL Programs are Founded on the Positive Youth Development Framework and
Informed by a Strong Evidence Base

FNL programs build partnerships for positive and healthy youth development, which
engage youth as active leaders and resources in their communities. FNL programs are
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based on a positive youth development (PYD) framework and integrate best practices
identified in the research literature that have resulted in positive youth outcomes. In
brief, a PYD framework'? is inclusive, holistic, youth-driven, acknowledges that all youth
have strengths, and values youth as partners through active engagement in the
decision-making process of planning and implementing their programs. PYD represents
an important shift from the traditional deficit model that focused on youth as problems
using a siloed approach to target one or two specific areas, such as substance use,
conduct disorders, antisocial behavior, academic problems, and teenage pregnancy.?
PYD approaches have also fostered resilience in children exposed to violence.* They
also provide a protective effect for youth who experience complex trauma and chronic
environmental stress, often from living in over-burdened communities with limited
resources and supports.>® PYD approaches empower young people to make healthy
choices, develop skills, and build resilience. By fostering PYD, prevention programs,
including those aimed at preventing and reducing alcohol, tobacco, and other drug
(ATOD) use among young people, go beyond focusing on the specific topic of
substance use prevention. Instead, these programs adopt a holistic approach that
addresses underlying factors that contribute to risky behaviors and promote the overall
well-being of young people.”

With regards to mental health, approximately half of all lifetime cases of mental health
problems begin by age 14, and 75% begin before age 24.2 The mental health crisis
among youth in the US is a national emergency that has been exacerbated by the
COVID-19 pandemic.®'% Suicide is now the second leading cause of death among
adolescents and young adults, with rates of mental health morbidity being significantly
higher."" PYD approaches have a buffering effect against mental health problems
across diverse samples by directly reducing depressive symptoms and indirectly
through improving self-regulation, self-efficacy, competence, sense of hopefulness, and
self-image.'213.14.15

To ensure that FNL programs incorporate the best PYD practices, the CFNLP, the
Youth Leadership Institute, and leaders from DHCS worked collectively to identify the
practices and characteristics of programs that contribute to PYD and prevention (as
described in the following section and in Box 1). This effort included an extensive
literature review of seminal youth development research involving prospective and
longitudinal studies of children and adolescents. This body of research identified risk
and protective factors across multiple contexts (i.e., family, peer, school, and
community) that predicted positive youth outcomes6-18.19-22 and evaluations of effective
PYD-based interventions.'®2324 Effective PYD programs share several key features
(see Box 1).'® When these features are incorporated into programs, youth experience
improvements in both short- and long-term positive developmental outcomes.'6.18
Specifically, PYD-based interventions demonstrated improved outcomes across multiple
domains such as substance use?>?’, social skills/relationships?82°, sexual and
reproductive health3%3! mental health®3233 academic achievement34, economic self-
sufficiency, responsibility, and civic participation3:3¢. The benefits of PYD approaches
extended to the program sites, families, and the broader community.3”
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Box 1. KEy COMPONENTS OF EFFECTIVE PYD PROGRAMS

Positive youth outcomes have been linked to PYD programs that provide the
following supports and opportunities:

¢ Physical and psychological safety and security,

¢ A developmentally appropriate structure with clear expectations for behavior,
opportunities to make decisions to participate in governance and rulemaking, and
take on leadership roles as one matures and gains more expertise,

e Emotional and moral support,

e Opportunities to experience supportive adult relationships and to learn how to
form close, durable human relationships with peers that support and reinforce
healthy behaviors,

e Opportunities to feel a sense of belonging and to feel valued,

¢ Opportunities to develop positive social values and norms,

e Opportunities for skill building and mastery,

¢ Opportunities to develop confidence in one’s abilities to master one’s environment
(a sense of personal efficacy),

e Opportunities to make a contribution to one’s community and to develop a sense
of purpose, and

e Strong links between families, schools, and broader community resources.

Standards of Practice for FNL Programs

The comprehensive review and synthesis of this vast body of research resulted in the
development of a complete set of Standards of Practice (SOP) for FNL programs (See
Box 2). SOP represent the

set of critical supports, Box 2. FNL YOUTH DEVELOPMENT STANDARDS OF
opportunities, and sKkills that PRACTICE

young people need to

experience on a consistent Young people involved in FNL will experience the
basis to foster and sustain following:

personal and social ¢ A physically and emotionally safe environment,
competencies, achieve long- e Caring and meaningful relationships with adults
term positive developmental and youth,

outcomes, and steer e Opportunities for involvement in and connection to
participants away from the community and school,

unhealthy behaviors while e Opportunities for leadership and advocacy, and
building caring and « Opportunities to engage in skill-building activities.
supportive relationships and

community connections.

Each SOP is described in
more detail in the following section.
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Detailed SOP for FNL Programs
FNL programs are designed so that youth participants will experience the following:

A Safe Environment where youth feel physically and emotionally safe.

o Physical Safety — to feel safe physically, free from the risk of harm.
o Emotional Safety — to feel safe emotionally and free to be themselves.

Opportunities to Build Caring and Meaningful Relationships with Peers and
Adults.

o Peer Knowledge — to learn about and build relationships with their peers.

o Adult Knowledge/Guidance — to learn about the adult staff/allies and build
relationships with them.

o Emotional Support — to feel supported emotionally by others in the program.

o Practical Support — to feel like their practical needs are met by adult
staff/allies.

o Sense of Belonging — to feel like they belong and matter to the group and its
success.

Youth who have a consistent, caring relationship with a caring, supportive adult
are more likely to develop resilience and thrive despite past traumatic exposure,
mental illness, or substance abuse.3%3° Nearly every study of youth resilience
has identified the critical role that caring relationships play in positive
developmental trajectories.*°

Opportunities for Community Engagement and School Connectedness.

FNL programs work in partnership with youth and their communities to create
opportunities for youth to make meaningful contributions through outreach,
education and services, social action, and advocacy?. In FNL, youth have
opportunities to analyze their communities and are empowered to initiate change
strategies to make their communities and institutions within them more
responsive to their needs to promote greater equality for themselves and others.
This extends beyond traditional “service learning,” where youth volunteer in
community service projects, and emphasizes active engagement and critical
thinking in analyzing, understanding, and problem-solving community issues with
a social justice and equity lens.*’

Schools are an important community context for young people and are included
in this SOP. School connectedness reflects youths’ engagement with their school
environment, including their peers, teachers, and the overall learning
environment. A large body of research demonstrates that strengthening youth

a Advocacy within the FNL context includes meetings with stakeholders and elected
officials where youth and youth partners educate them on issues facing their peers,
conducting community education (e.g., town hall meetings and presentations), and
other empowering activities.
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connections to school promotes positive outcomes across multiple domains,
including academic success, positive social relationships, and emotional well-
being, and reduces unhealthy risk behaviors.*? Youth who feel a sense of
belonging at school have better educational outcomes because they are more
likely to attend class and be motivated to learn, which has been associated with
higher test scores, grades, and graduation rates.*3 This has a positive upward
effect as it helps foster a sense of purpose, increases academic and career
goals, and youth are more likely to persevere when faced with challenges in
order to achieve their goals. Research also shows that school connectedness is
linked with better mental health outcomes (e.g., lower levels of depressive
symptoms, anxiety, and substance use), a powerful protective factor against
unhealthy risk behaviors, and is predictive of resilience.??44 Factors that promote
school connectedness include those that foster a sense of belonging for all
students, positive relationships with teachers and peers, safe, supportive, and
inclusive environments, and opportunities for meaningful participation and
contribution.*>46 This SOP involves the following components:

o Knowledge of Community — to learn about their community and its resources.

o Interaction/Interface with the Community — interacting and working with
community members.

o Communication with the Community — communicating about the program or
youth issues.

o Contribution to the Community — to give back and serve the community.

o School Connectedness — participating in FNL fosters excitement and
commitment to school, provides opportunities to learn about options for the
future, and creates a sense of belonging to school.

o Decision-Making and Governance — to participate in decision-making and
occupy leadership roles, such as staff or board roles.

o Youth Voice — to learn to express their opinions constructively and to hear
those of others.

o Action — to act on issues or projects they care about outside of the program —
in the community and at school.

FNL recognizes that the process of promoting healthier communities requires
broad cross-sector collaborations to address systems issues. FNL programs are
an integral part of each county’s substance use disorder (SUD) prevention
strategic plan that is used to guide county-wide prevention efforts. Using the
federal Substance Abuse Mental Health Services Administration’s Strategic
Prevention Framework planning process, each county in the state enlists
community participation to assess SUD-related problems, identify factors that
contribute to these problems, establish prevention goals and objectives, select
and implement prevention strategies, and evaluate their effectiveness. The
projects that FNL youth develop and implement contribute toward achieving the
identified goals of each county.
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e Opportunities to Engage in Interesting and Relevant Skill Building
Activities.

o Specific Skills — to develop and build specific skills through program activities.
o Challenging and Interesting Activities — to engage in interesting and
challenging activities.

Building skills is of critical importance to positive youth development, and many
youth value opportunities to build skills — primarily through fun and engaging
activities and while making meaningful contributions to their school and
community.

The Youth Development Survey (YDS)

Toward the end of each school year, the CFNLP offers the YDS (and associated
reports) to all participating FNL and CL programs at no cost. The YDS is designed to
gather valuable information about youth experiences in the FNL programs (both FNL
and CL). Participants are asked to respond to statements that measure each of the five
SOP. Each SOP has multiple questions to accurately reflect the youth’s overall
experience; questions pertaining to each SOP vary, contributing to a more complete
measurement of the SOP. Youth respond to statements using a 6-point Likert rating
scale ranging from strongly disagree to strongly agree. The survey also asks questions
regarding youth attitudes toward ATOD, basic demographic information, and the
duration of their participation in the program. In addition, there are two open-ended
questions to provide youth with an opportunity to share why the program is important to
them and what, if anything, they would change to improve the program.

YDS data, reports, and infographics are important tools for FNL programs. They are
intended to be used to raise awareness about the FNL program and its impact on youth
and the community. Data can be leveraged to strengthen and forge new partnerships
with policymakers, funders, and community partners. YDS data can also inform ongoing
program quality improvement efforts (see Appendix for additional quality improvement
tools). The CFNLP, in partnership with the evaluator, provides support for FNL
programs to engage in ongoing program improvement efforts.

The YDS was first created in 1996 and has been refined to reflect the growth of the FNL
system and to integrate the latest youth development research. In 2004, the survey was
revised as part of a scientific validation process conducted by the Youth Leadership
Institute’s evaluation team and a researcher from the University of California, Berkeley.
In 2005, the survey was adapted to meet the needs of younger participants in the FNL
system. The result was two versions of the survey: (1) for FNL counties and (2) a
“younger” version for Club Live (CL) members. In 2016-2017, the CFNLP convened a
workgroup to review the YDS. The workgroup was comprised of FNL leadership,
representatives from FNL programs, and experts in program evaluation, PYD, and
survey design. The review resulted in survey improvements aimed at capturing data that
is most meaningful to program stakeholders and audiences and includes items that
accurately reflect the multiple dimensions of each SOP while removing any items that
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were no longer relevant or duplicative. The revised survey was reviewed by workgroup
members and pilot-tested with youth to ensure it was “youth-friendly,” and that youth
could understand and respond appropriately to each survey item.

2022-2023 YDS Report

Methods:

The CFNLP administered the survey to each county in California with an FNL or CL
program from March 22 through May 24, 2023. Administering the YDS is a required
component of the FNL Members in Good Standing (MIGS) process. This administration
window is designed to provide program staff sufficient time for survey administration
and to survey as many youth in their programs as possible. At a minimum, each county,
or their designated provider contracted to receive DHCS start-up funding, is required to
administer the survey to at least 80% of their MIGS demonstration chapter. The CFNLP
and the independent evaluator offered two survey administration webinars (March 1 and
March 14, 2023) for FNL program staff. FNL program staff was instructed to administer
the online survey to as many youth served in their programs as possible. Youth are
informed that the purpose of the survey is to learn about their experiences while
participating in the program and to make their program as successful as possible. They
are also informed that the survey is anonymous, voluntary, and youth can skip any
question they do not wish to answer.

The YDS takes approximately 20 minutes to complete and is available in English and
Spanish. It gathers basic demographic information, length and time in the program,
youth experiences related to each FNL SOP, specific skills gained, and ATOD attitudes.
To assess the SOP and ATOD attitudes, youth are given a set of statements and asked
to rate the extent to which they agree with each statement using a six-point Likert
agreement scale (ranging from 1=strongly disagree to 6=strongly agree). The survey
also asks youth to respond to two open-ended questions. Responses to these questions
provide rich texture to the quantitative data and provide insights into local program
practices.

There are a few changes to note for this year’s survey. Race/ethnicity and gender
identity items have been updated. To comply with state regulations*’, the YDS includes
a sexual orientation question. As a proxy for socioeconomic status, the survey now asks
about the highest level of education of the parent/guardian. In addition, the following
survey items were added/changed:

e Through FNL, | have worked with and/or learned about youth that come from
different backgrounds (racial/ethnic, religious, economic, gender, or sexual
identity).

e Because of FNL, | feel like | belong/am more a part of my school.

e Skills | have learned in FNL can help me in school.

DHCS and the State of California’s Committee for the Protection of Human Subjects
(CPHS) reviewed and approved the YDS survey and administration. CPHS serves as
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the Institutional Review Board for the California Health and Human Services Agency. Its
role is to ensure that research involving human subjects is conducted ethically and with
minimal risk to participants.

Data Analysis:

Data are cleaned and analyzed by an independent evaluator, and findings are
presented in statewide and county-specific reports.? Descriptive data (frequencies,
means, and standard deviations) summarize information about the FNL/CL participants’
demographics, the length, frequency, and intensity of program involvement, and
responses on items to measure each SOP and ATOD attitudes.

To analyze the qualitative data gathered from the two open-ended questions, two
researchers reviewed a subset of qualitative data to identify and code key themes that
emerged within each question. Once the coding guidance was developed, the
researchers dual-coded a random subset of data to assess intercoder reliability (i.e.,
consistency in coding across the two researchers). The researchers were blinded to
each other’s coding, and codes were compared to identify, discuss, and resolve any
discrepancies and inform revisions to the coding guidelines. Inter-coder reliability
greater than 85% was required before coding the complete data set. Data were
summarized in two ways. Summative content analysis quantified the frequency of
keywords that represent each theme. A range of illustrative quotes were selected to
capture the participants’ own words and further elucidate each theme.*8

® County-specific reports are provided if there are more than three survey respondents.
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Overview of Statewide Findings

A total of 2,751 youth responded to the YDS in the 2022-2023 program year. Of these,
1,499 participants were from FNL programs, and 1,252 were from CL. Surveys came
from 43 of the 49 counties that implement FNL programs. The average age of FNL
youth was 16.2 years, and 12.9 years in CL. The following is a summary of the key
findings.

FNL and CL continue to serve an ethnically, culturally, linguistically, and
socio-economically diverse group of youth.

v Youth are ethnically and racially diverse, with the majority coming from
Hispanic/Latino backgrounds (46% in FNL and 36% in CL). In both programs,
approximately 70% are from backgrounds other than White/Caucasian.

v Most speak languages in addition to or other than English (71% FNL; 44% CL).
v 28% of FNL youth and 26% of CL youth had a parent/guardian who completed
their associate degree or higher (an indicator of socioeconomic status).

FNL and CL provide supports and opportunities that young people need to
thrive.

v 97% of youth report that FNL provides a safe environment; 90% in CL.

97% of youth report adults in FNL care about them; 94% in CL.

96% of youth report FNL promotes leadership development; 89% in CL.
94% of youth formed caring and meaningful relationships in FNL; 88% in CL.

94% report FNL increased their engagement with their community; 92% in CL.

RO

93% of FNL participants and 85% of CL report gaining valuable skills (e.g.,
working as part of a group, public speaking, active listening, carrying out a plan,
planning and organizing time, etc.).

» 96% of FNL participants and 87% of CL report that the skills gained will help
them in school.

v 89% report FNL increased their connectedness to school; 83% in CL.

FNL and CL reduce the risk of ATOD use.
v 97% of FNL and 95% of CL youth report learning about ATOD.

v 97% of youth in FNL and 94% in CL report helping other youth to make healthy
choices that do not involve ATOD.

v 96% of youth report that FNL helps them decide to do other things instead of
using ATOD.
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Detailed Ratings for Each SOP

Table 1 provides the percentages of strong and sufficient ratings for each SOP.

Table 1: SOP Ratings % Strong and Sufficient

Combined

SOP Category Strong Sufficient (Sufficient and

Strong

FNL__CL | FNL

1. Safe Environment 78.8% | 62.0% | 18.4% | 27.6% | 97.2% | 89.6%

2. Caring and Meaningful
Relationships

3. Community and School
Connection

A. Community Engagement 69.6% | 65.2% | 24.5% | 26.6% | 94.1% | 91.8%

70.5% | 55.5% | 23.7% | 32.6% | 94.2% | 88.1%

B. School Connectedness 57.9% | 52.3% | 31.1% | 30.9% | 89.0% | 83.2%
4. Leadership and Advocacy 73.8% | 58.5% | 21.7% | 30.5% | 95.5% | 89.0%
5. Skill Development 62.5% | 47.5% | 30.3% | 37.2% | 92.8% | 84.7%

Table 2 provides the percentage of youth who reported developing specific skills. It is
important to note that many youth said these were new skills they learned.

Table 2: Percent of Youth who Reported Developing Specific Skills

Type of Skills Gained FNL CL
Working as part of a group 95% | 89%
Active listening 92% | 86%
Examining issues in the community 50% | 79%
Carrying out a plan 86% | 76%
Planning and organizing my time 80% | 73%
Planning events/activities 85%
Developing an action plan 84%
Public speaking 78%
Leading group 73%
Writing skills 57%
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FNL and CL participants experienced opportunities that supported them to

learn about and not use ATOD.

Table 3 shows the distribution of FNL respondents who agreed/disagreed with each

ATOD item.

ATOD

Item for FNL YDS

In FNL, | learn about
problems ATOD can
cause

58.7%

31.4%

Slightly
Agree

6.8%

Table 3: Percent of FNL Youth who Agree/Disagree with ATOD items

Slightly
Disagree

1.3%

Disagree

0.9%

Strongly
Disagree

0.9%

Because of FNL, |
support other youth to
make healthy choices
that don’t involve
ATOD

49.5%

38.3%

9.1%

1.4%

1.0%

0.7%

My involvement in FNL
helps me to decide to
do other things
instead of using ATOD

51.2%

35.3%

9.8%

1.3%

1.3%

1.1%

Table 4 presents the CL participants’ responses to the two ATOD items.

ATOD

Item for CL YDS

In CL, we learn
reasons why we
should not use
ATOD

Strongly
Agree

62.0%

Agree

26.5%

Slightly
Agree

6.4%

Slightly
Disagree

2.0%

Table 4: Percent of CL Youth who Agree/Disagree with ATOD items

. Strongly
-

1.7%

1.4%

Because of CL, |
support other youth
to make healthy
choices

34.8%

45.0%

13.9%

2.8%

1.7%

1.8%
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Statewide Trends Over the Past 9 Years

FNL and CL consistently achieve high ratings for each SOP.

The following figures present the trend data over the past nine years on each of
the SOP. Community engagement and school connectedness were combined in one
category prior to 2017, so only data from 2017-2023 are reported in Figures 3 and 4.

Figure 1: Percent of Youth Who Agree that FNL/CL Provides a Safe
Environment®

Safe Environments

2015-2023
110
a8 99
o 97 os os os 97 97
e
90 96
o 91 == 91 90 92 92 90
70
60
50

2015 2016 2017 2018 2019 2020 2021 2022 2023

e | e |

¢ Only physical safety was assessed in 2014-15 and 2015-16. Starting in the 2016-17
program year, this was expanded to include items to measure both physical and
emotional safety.
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Figure 2: Percent of Youth Who Agree that FNL/CL Provides Caring and
Meaningful Relationships

Caring and Meaningful Relationships
2015-2023
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Figure 3: Percent of Youth Who Agree that FNL/CL Provides
Opportunities for Community Connection/Engagement

Community Engagement

2017-2023
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Figure 4: Percent of Youth Who Agree that FNL/CL Provides
Opportunities for School Connectedness/Engagement

School Connectedness

2017-2023
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Figure 5: Percent of Youth Who Agree that FNL/CL Provides
Opportunities for Leadership and Advocacy

Leadership and Advocacy
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Figure 6: Percent of Youth Who Agree that FNL/CL Provides
Opportunities to Develop Skills

Skill Development
2015-2023
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Summary

FNL and CL are designed to incorporate the best practices of PYD into their programs.
This year’s YDS results show that these programs continue to create safe environments
for youth, provide caring and supportive relationships, make them feel more engaged
and connected to their community and school, and provide opportunities to develop
leadership, advocacy, and a range of additional skills that support them in school and
beyond. Youth in FNL and CL also reported that participating in the program increased
their knowledge about the harms of ATOD and improved their ability to help their peers
and themselves avoid ATOD use. In looking at trends over the past nine years, there is
considerable consistency in the survey findings across different cohorts with diverse
youth, which lends credibility to the data. FNL and CL program supports and
opportunities are particularly important when considering that many adolescents have
experienced declines in emotional health, stress, mental health, and substance use.%°
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SECTION II:

YDS Statewide FNL Results
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PARTICIPANT DEMOGRAPHICS

There was a total of 1,499 FNL YDS participants from 42 counties throughout the
state. The following table shows the number of participants who responded to
the YDS.

Statewide | #

Total Participants 1,499 FHI nAY
NIGHT g

Number of Programs | 165
Number missing 186
program site name
Counties
Name # Name # Name #
Sacramento 123 |Solano 35 Trinity 15
Monterey 118 |El Dorado 32 Orange 14
San Bernardino 109 |Yolo 32 Butte 13
San Diego 100 |Los Angeles 30 Humboldt 13
Glenn 80 [Sonoma 25 Tuolumne 13
Fresno 77 |Kern 22 Mariposa 11
San Joaquin 70 |San Francisco 22 San Mateo 11
Napa 62 |Amador 19 Calaveras 10
Shasta 60 |Colusa 19 Santa Barbara 10
Stanislaus 53 [Santa Clara 18 Mendocino 8
Santa Cruz 49 |Sierra 18 Ventura 6
San Luis Obispo 48 |Tehama 18 Kings 5
Riverside 46 |[Modoc 17 Marin 5
Sutter Yuba 44  |Placer 17 Lassen 2

This report provides basic demographic information for the youth who completed
the survey. Demographic data gathered from the YDS include:

* sex at birth * sexual orientation * primary race/ethnicity
* gender identity * socioeconomic status .« |ength, frequency, and intensity of
* age * languages spoken program involvement

* past participation in CL
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Sex at Birth

(n=1246)

Sex FNL
Female 64.9%
Male 35.1%

Current Gender Identity

(n=1254)
Gender FNL
Female 59.7%
Male 34.2%
Gender Fluid 1.6%
Gender Non-binary 1.4%
Transgender 0.6%
Two-Spirit 0.1%
Prefer Not to Answer 1.3%
Other (not specified) 0.1%
Don't know 1.0%
TOTAL 100%
Age of Participants
(n=1263)
FNL é o N
Average Age (yrs) 16.2 100% % of Youth per Age

80%

60%

40% 26% 32%

o 18% 13%
20% | 0% 1% % 0%
[l N
0% .
12 13 14 15 16 17 18 19
- J

Sexual Orientation

(n=1212)
FNL

Straight 70.7%
Bisexual 12.4%
Lesbian/Gay 3.2%
Queer 2.6%
Questioning 1.2%
Two-Spirit 0.0%
Prefer not to answer 6.2%
Don't know 3.8%
Other 0.2%
Total 100%
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Highest level of education of parent(s)/guardian(s)

To assess socioeconomic status, youth are now asked to report the highest level of education
that either of their parents/guardians received. Free/reduced lunch eligibility is no longer used
as an SES indicator. In the 2022-23 school year according to Education Code (EC) 49501.5,
California requires K-12 schools to provide two meals (breakfast and lunch) making it the first
state to implement a statewide Universal Meals Program for school children.
https://www.cde.ca.gov/Is/nu/sn/cauniversalmeals.asp

Parental Education ‘
(n=1301) L~

Some high school 19.6%
High school grad or GED 22.8%
Some college or vocational training 12.8%

Associate degree or completed

) - 5.1%
vocational training
Bachelor's degree 11.7%
Post-graduate degree 10.8%
Don't know 17.1%
Total 100.0%
Previous Participation in CL Programs
(n=1314)
4 N
Youth in FNL who reported participating in CL during middle
school
100% -
90% -
80% -
70‘? .
6000 . o0
20% | 46.6%
40% -
30% -
20% -
10% -
0% -
Yes No, it was offered No, it was not  No, | don't know if it
but | chose not to offered was offered
participate
\ J
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Language

Survey respondents reported which language is spoken by their families (n=1291):

.

Language Spoken
0% - 64.3%
60% -
50% -
40%
28.6%
30%
20% -
1[}% i 7.1%
0% -
Another English and English Only
Language Only Another
Language

Specific Langl:age(s) ENL
Spoken

Spanish 410
Tagalog 15
Hmong 12
Punjabi 10
Chinese - Mandarin 6
Chinese - Cantonese 6
Vietnamese 4
Arabic 4
Korean 3
locano 3
Pit River 3
Hindi 3

Primary Race/Ethnicity

*This list includes the top 12
reported language(s) spoken.

Youth were asked to select the option that best describes their race/ethnicity. They

could select as many as apply.

Racial/Ethnic Categories (%)
(n=1555)
Hispanic/Latino 45.8%
White/European 27.6%
Asian 10.9%
Black/African American 6.6%
Native/Indigenous 3.7%
Hawaiian/Pacific Islander 1.8%
Middle Eastern/N. African 1.4%
Prefer not to answer 2.2%
Total 100%
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Length of Program Involvement

Youth who took the survey were asked how
long they have been involved in the program

Length of Program Involvement

(n=1321):

Involvement FNL
Less than 1/2 School Year 9.8%
Half of the School Year 15.6%
One School Year 36.0%
More than 1 School Year 38.5%

Frequency of Program Involvement

Youth were asked to report how frequently they
participated in FNL activities in the past month

(n=1318):
Frequency FNL
Not At All 4.9%
1-2 Times a Month 29.5%
About Once a Week 43.9%
More than Once a Week 21.6%

100% -
80% -
ing | 36.0% 38.5%
-
0y - memm
Less than Half of the One More than
1/2 School School School 1 School
Year Year Year Year
-
Frequency of Program
Involvement
100%
80%
60% 43.9%
o)
40% 29.5% 21.6%
20% -| 4.9% .
o N
Not At 1-2 About More
All Timesa Oncea than Once
Month Week aWeek
-

Intensity of Program Involvement

Youth who took the survey were asked how
long they typically stay at program meetings,

events, and activities (n=1313):

Intensity FNL
Did Not Attend 4.9%
Less than 1 Hour 24.4%
1-1.5 Hours 17.1%
1.6-2 Hours 36.0%
More than 2 Hours 17.6%

/
Intensity of Program Involvement
100%
80%
60% . 36.0%
‘Z‘g;’ oy A% 171% 17.6%
0 . 0
o H = m
Did Not Less 1-1.5 1.6-2 More
Attend than1 Hours Hours than?2
Hour Hours
-
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STANDARDS OF PRACTICE (SOP)

The next set of charts summarize the youth's responses to the questions in each SOP: (1)
Safe Environments, (2) Caring and Meaningful Relationships, (3) Community and School
Engagement, (4) Leadership and Advocacy, and (5) Skill Development. Youth are asked
to answer each question using a six-point Likert agreement scale where: 1= Strongly
Disagree, 2=Disagree, 3=Slightly Disagree, 4=Slightly Agree, 5=Agree, and 6=Strongly
Agree. Each SOP is assessed with multiple questions. We provide the overall mean and
standard deviation for each SOP category as well as the means and standard deviations
(SD) for each of the individual items within the SOP. The mean score is the average of all
the responses for the questions within the SOP. For example, if the mean score for
Community Engagement is 4.5, this indicates that young people reported, on average, that
they “Slightly Agree” to “Agree” that they experienced opportunities to connect and engage
with the community through your program. The SD is a measure of how spread out a
group of answers are. The larger the SD is, the more spread out the answers are. For
example, if 10 youth respond to the item "My program has helped to create some kind of
positive change in the community" on a scale from 1 (Strongly Disagree) to 6 (Strongly
Agree) the mean (or average) response might be a 3, which is right in the middle. If the
SD is small, most of the responses are close to the mean (in this case 3). However, if the
SD is large, there is more range in the responses with some youth answering with a 1 and
others a 5 or 6, yet the average of those scores is still in the middle of the scale in this
case 3. Finally, to give more detailed information about how young people are
experiencing the SOP in each program, charts are provided that show the percentage of
youth who report that their opportunities to experience each SOP are "Strong," “Sufficient,"
“Needs Improvement,” or “Insufficient.” The categories were chosen as follows:

Mean Score=5.0 and above: scores are in the “Agree to Strongly Agree” range, meaning
that youth's experiences of this SOP are “Strong.”

Mean Score=4.0-4.9: scores are in the “Slightly Agree to Agree” range, meaning that
youth's experiences of this SOP are “Sufficient.”

Mean Score=3.0-3.9: scores are in the “Slightly Disagree” range, meaning that youth's
experiences of this SOP may “Need Improvement.”

Mean Score=2.9 and below: scores are in the “Slightly Disagree to Disagree” range,
meaning that youth's experiences of this SOP are “Insufficient.”
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SOP1: Safe Environments -- Youth feel safe physically

and emotionally

(n=1500) FNL

Mean 5.28

Standard Deviation | 0.20

Do young people feel like FNL provides a safe environment?

/ ™\
100% Safe Environment

(o]

. 78.8%
£ 80%
>
o
- 60%
(<))
1Y)
(]
£ 40%
Q
o
9 0% 18.4%

(o)

1.0% 1.7%
0% | ¥ f
Insufficient Needs Improvement Sufficient Strong

- J

Survey Questions that Measured Safe Environment:

FRIDAY
NIEHT{ : S e

Mean SD
1. In FNL, staff and youth treat each other with respect. 5.42 0.20
2. In FNL, I can say what | think or feel without being criticized or put

5.17 0.19
down.
3. FNL provides a space where | feel physically safe. 5.38 0.20
4. In FNL, youth respect each other's differences (e.g., gender, race,

c : : 5.36 0.20

culture, religion, sexual orientation, etc.).
5. In FNL, | feel accepted for who | am. 5.30 0.20
6. In FNL, | learn how to work with people that | don't always agree with. 5.03 0.19
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SOP2: Caring and Meaningful Relationships

(n=1500) FNL

Mean 512

Standard Deviation 0.20

Do young people feel that they have the opportunity to develop and build caring and

meaningful relationships?

-
Opportunities for Caring and Meaningful Relationships
100%
< 80% 70.5%
o
S 60%
()
&
£ 40%
§ 23.7%
& 20%
1.5% 4.4%
0% | ' I
L Insufficient Needs Improvement Sufficient Strong

Survey Questions that Measured Caring and Meaningful

Relationships:

Mean SD
1. In FNL, | feel like others really get to know me.

4.89 0.19
2. Through FNL, | have worked with and/or learned about youth that
come from different backgrounds (e.g., racial/ethnic, religious, economic,
gender, or sexual identity). 5.01 0.19
3. FNL gives me opportunities to spend time with adults in a positive
way. 5.21 0.20
4. FNL provides me with opportunities to build new friendships.

5.26 0.20
5. There are adults in FNL who care about me. 531 0.20
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SOP3: Opportunities for Involvement and Connection to

Community and School

A. Community Connection/Engagement

(n=1500) FNL

Mean 512

Standard Deviation 0.20

Do young people have opportunities to engage with and develop connections in their

community?
/
Community Engagement
100%
§ 80% 69.6%
L2
S 60%
(]
oo
S 40%
§ 24.5%
3 20% .
1.3% 4.6%
0% | ' :
L Insufficient Needs Improvement Sufficient Strong

Survey Questions that Measured Community
Engagement:

FRIDAY
NIGHT { I -

Mean SD

1. FNL participates in events that take place in the larger community. 4.98 0.19
2. Through FNL, I have learned a lot about youth groups and activities in 512 0.20
my community. ) ’
3. In FNL, youth have opportunities to take action in our community to

" 5.26 0.20
create positive change.
4. | work with FNL to make things better in my community. 5.19 0.20
5. Because of FNL, | have a better understanding of the strengths and 512 019
challenges of my community. ' '
6. Because of FNL, | feel more engaged in my community. 5.08 0.19
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B. Learning and School Bonding/Engagement

(n=1500) FNL

Mean 4.91

Standard Deviation 0.18

Does being part of your program help youth feel more excited about and committed to
school?

/ N
Learning and School Bonding
100%
= 80%
3
L 57.9%
% 60%
(V]
[T+]
©
t 40%
]
o
& 20%
0%
L Insufficient Needs Improvement Sufficient Strong )
FRIDAY .
Survey Questions that Measured Learning and School Nlﬁﬂ/é“_,_T
Bonding:
Mean SD
1. Because of my involvement in FNL, | am more likely to continue my
. - . 4.99 0.19
education (e.g., through college/specialized training).
2. Because of FNL, | am more excited about going to school. 4.69 0.18
3. Through my involvement with FNL, I've learned about opportunities for
4.99 0.19
my future.
4. Because of FNL, | am more committed to doing well in school. 4.80 0.18
5. Because of FNL, | feel like | belong/am more a part of my school. 5.06 0.19
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SOP4: Leadership and Advocacy

(n=1500) FNL

Mean 519

Standard Deviation 0.20

Do young people have the opportunity to build their leadership skills in your program?

4 N
Opportunities for Leadership and Advocacy
100%
< 80% 73.8%
5
>°- 0,
s 60%
(V]
S
£ 40%
(V]
g 21.7%
a 20%
1.3% 3.2%
0% | ' I
S Insufficient Needs Improvement Sufficient Strong )
Survey Questions that Measured Leadership and FN’Hilii“TY i .
Advocacy:
Mean SD
1. Youth and adults work together to make decisions in FNL. 5.30 0.20
2. In FNL, adult staff provide youth with leadership roles (e.g., planning
o e ) . ) 5.27 0.20
activities, facilitating meetings, making presentations, etc.).
3. FNL prepared me to take action in my community. 5.10 0.19
4. Because of FNL, | want to take action in my community. 5.07 0.19
5. FNL helps me believe | can try new things and take on new
5.19 0.19
challenges.
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SOP5: Skill Development

(n=1500) FNL

Mean 5.01

Standard Deviation 0.19

Do young people have the opportunity to build their leadership skills in your program?
4 N

< Opportunities for Skill Development
>
S 100%
5 62.5%
()
b0
£ >0% 30.3%
§ 1.5% 5.6%
e 0% | . i
L Insufficient Needs Improvement Sufficient Strong )
Survey Questions that Measured Skill Development: ﬁﬂ;‘h‘}v ﬁ -
Mean SD
1. I've felt challenged to push myself in FNL. 4.67 0.18
2. FNL gives me opportunities to use the new skills | am learning. 5.08 0.19
3. FNL gives me opportunities to use my leadership skills. 5.21 0.19
4. Because of FNL, | know what to do if my peers are teasing or 4.96 0.18
harassing others. ) '
5. The skills | have learned in FNL can help me in school. 5.16 0.19
Specific Skills that were Developed in FNL:
Youth were provided a list of skills and asked if FNL FRIDAY .
gave them opportunities to build those skills. NIEHT/é____,_
Through F.NL, I\{e had an opportunity to build upon % % New Skill
the following skills: Yes
Public speaking 78% 39%
Working as part of a group 95% 21%
Planning events and activities 85% 48%
Writing skills 57% 19%
Planning and organizing my time 80% 33%
Active listening: carefully listening and showing the other o
. 92% 26%
person that you understand what they are saying
Carrying out a plan 86% 35%
Leading a group discussion or meeting 73% 48%
Examining issues in my community and school 50% 57%
Developl_ng lan action plan to address school or 84% 62%
community issues
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ALCOHOL, TOBACCO, AND OTHER DRUGS

The following charts provide information about how FNL impacts youth's attitudes and
knowledge about alcohol, tobacco, and other drugs (ATOD). For each item, the means
and standard deviations are provided in a table followed by a graph showing the
percentages of young people who reported whether they "Strongly Disagree,"
"Disagree," "Slightly Disagree," "Slightly Agree," "Agree," or "Strongly Agree" with
statements about ATOD.

In FNL, I learn about problems ATOD can cause.

(n=1408) FNL
Mean 543
Standard Deviation 0.20

( 100%
° Learn about problems ATOD can cause
80%
<
§ 58.7%
S 60% 7
]
Qo
8
0,
§ 40% 31.4%
o
a
20%
L 3% 6.8%
0.9% 0.9% 3%
0% | f ¥ f ' } - f
Strongly Disagree Slightly Slightly Agree Agree Strongly
L Disagree Disagree Agree
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Because of FNL, | support other youth to make healthy choices, that don't
involve ATOD.

(n=1393) FNL

Mean 5.32
Standard Deviation 0.20

[ 100% A
=£80% | Support Youth to Make Healthy Choices
=}
>o- 0,
560% 49.5%
& 38.3%
£40%
8
()
2 20% 9.1%
0.7% 1.0% 1.4%
0% | ; f ¥ f ' f - f f !
Strongly Disagree Slightly Slightly Agree Agree Strongly Agree
Disagree Disagree
& J
My involvement in FNL helps me decide to do other things instead of using
ATOD.
(n=1404) FNL
Mean 5.30
Standard Deviation | 0.20
/ 009 N
100% FNL Helps Me Do Things Other than ATOD
< 80%
5
L
S5 60% 51.2%
&
S 0% 35.3%
8
< 20% 9.8%
1.1% 1.3% 1.3%
0% | ’ f ' f ' f - f f !
Strongly Disagree Slightly  Slightly Agree Agree Strongly
Disagree Disagree Agree
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CALIFORNIA

FRIDAY NIGHT LIVE (FNL)
07 o Makes a Difference for Youth and Communities
Pl

PARTNERSHIP

Statewide
’) HCS 2022-2023 YOUTH DEVELOPMENT SURVEY FINDINGS

FNL Serves FNL Promotes
Diverse Youth Positive Youth Development

N=1,499 FNL SURVEY RESPONDENTS

Mean Age = 16.2 years 97% Report FNL Provides a Safe Environment
IDENTITY
FSrEL\IIeDER 59.7% 97% Report Adults in FNL Care About Me
Male 34.2% ,
Gender Fluid 16% 96% Report FNL Supports Leadership Development
Gender Non-binary 1.4% , , , L
Transgender 0.6% 94% Formed Caring/Meaningful Relationships in FNL
Two-Spirit 0.1% _
Prefer Not to Answer 1.3% 94% Report FNL Increased Community Engagement
Other (not specified) 0.1% o o
Don't know 1.0% 93% Report Gaining Valuable Skills in FNL
HFfs'?)\aCnliEc/ /IE;!;I][C:“CWY 45.89% 89% Report FNL Increased School Connectedness
. (o]
White/European 27.6%
Asian 10.9% FNL Builds Skills
Black/African American 6.6% (% who report working on specific skills)
Native/Indigenous 3.7% )
Hawaiian/Pacific Islander ~ 1.8% 95% Working As Part of a Group
Middle Eastern/N. African  1.4% 85% Planning Events and Activities
Prefer not to answer 2.2% 80% Planning and Organizing My Time
78% Public Speaking
PARENTAL EDUCATION 57% Witing Skills
% of youth whose parent or
guardian has an associate 28%

96% Report skills learned can help them in school.

degree or above

FNL Reduces Risk of Alcohol, Tobacco, and Other Drug (ATOD) Use

% of youth who agree with each statement

97% 97% 96%
In FNL, | learn about Because of FNL, | support other My involvement in FNL helps me
problems ATOD can cause. youth to make healthy choices decide to do other things
(that don't involve ATOD). instead of using ATOD.

"I've enjoyed countless things about FNL. One of the things | enjoyed most is that
everyone gets to participate in helping the community, and it gives a person opportunities to be a
sort of leader in their community as well."




STATEWIDE FRIDAY NIGHT LIVE QUALITATIVE RESULTS

The following is a summary of the youth’s responses to the two open-ended questions
on the YDS for FNL. The responses were reviewed and analyzed according to key
themes. Any individual youth could have a comment that reflected more than one
theme; thus, the totals do not always add up to the number of responses. Under each
question is a summary of key themes that emerged, along with illustrative quotes.

In interpreting these data, it is important to note that while there are some cross-cutting
themes for programs across California, counties with greater numbers of respondents
can skew the data. In addition, there are variations in themes at the county-level. Thus,
it is important to examine the qualitative data for individual counties to better understand
what youth enjoy most about their program participation and recommendations for
improvement.

Why is being in Friday Night Live important to you?

Of the 1,499 FNL YDS respondents, 1,234 answered this question, and of these, 20
stated they did not know. Of the remaining 1,214 respondents, most (43%) said that
helping others in their community and school was important to them. This was followed
by 19% who reported they liked learning things in the program, especially regarding
ATOD. Another 18% stated they gained valuable skills, 17% stated that the
relationships and friendships made in the program were important to them, and another
17% shared that their participation made them feel engaged in or more connected to
their community and school. An additional 13% stated that participation helped them
with their personal growth and development. A few youth stated they liked the safe,
supportive, and inclusive environment (5%) and that it was an overall fun and positive
experience (5%). Two percent stated that they liked “everything” about FNL.

Making a positive difference in the community. Most youth (43%) said that FNL was
important because they were able to make a positive difference in their community,
especially by raising awareness and engaging in ATOD prevention strategies.

“It is important because it allows me to contribute to the community and learn about the
dangers of drugs.”

“Being in FNL is important to me because | want to help other people make healthier
decisions.”

“It gives me purpose and makes me feel like | can make a difference.”
“I love the opportunity to create change around my campus and community!”
“It made me feel like | made an impact on our school and community.”
“Being in FNL is important to me to make a change in school and my community.”
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“FNL is important to me because | like being involved in taking steps toward improving
our community and preventing teens from doing drugs.”

“It helps me to know how to help those who | know struggle with nicotine. It also helps
me to be more engaged in the community.”

“Being in FNL is important to me because | enjoy knowing that | am working towards
positive change in my community.”

“I get to help out people by bringing awareness to people about the dangers of
underage drinking and drugs.”

“It is important to me because | want to help people make better choices.”
“Because helping out the future generation matters.”

“I get to work with the community and make a difference. FNL is a great way to spread
awareness and positive messages.”

“It is important to me because | want to see people in my community have a fun and
safe time in high school. Through FNL, | feel | am able to educate people about safer
decisions they can make and better my community.”

Learning. Nearly one-fifth (19%) reported they liked learning things in the program,
especially regarding ATOD.

“Because it helps me to understand different topics and to be more informed.”

“Because it helps me understand that there are consequences to smoking and
drinking.”

“It gives me the opportunity to gain new knowledge.”
“I get to learn more about the uses of drugs and alcohol.”
“l like to learn important topics.”
“To learn more about how to be treated and how to excel and succeed in life.”

“l learned many things that will help me now and in the future. It is important to expand
our knowledge to a larger level. Which is why FNL is important to me as well as others.”

“Me ayuda a saber mas de mi comunidad, y aprendo a cuidarla. (It helps me to know
more about my community, and | learn to take care of it).”

“I think it’s important because | can learn more about my community and school. |
learned and also shared the things | learned with others when brought up in a
conversation.”

“It is educational.”

“It's important to me because | learn about the consequences of drug/alcohol use and
how to help others who fall down that path.”
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Gaining valuable skills. Approximately 18% valued the skills they gained in the program.

“It helps me step out of my comfort zone.”

“FNL is important to me because | have had so many opportunities to show leadership,
dedication, and be a role model. Being involved in FNL makes me want to see a better
change in my community and my town. | have learned new skills such as
communication and patience.”

“It’s important because there are so many opportunities to grow from it and gain so
many new Skills.”

“It helps with building leadership skills, and it makes me less nervous to do public
speaking.”

“It has built my self-confidence when it comes to public speaking.”
“It has shown me more coping mechanisms.”
“It helps me develop new skills.”
“It helps me develop social skills with my peers.”
“They teach kids how to be leaders.”
“Because | get to learn important skills like planning and more.”
“Because it helps me be more social and work on my skill development.”

“Because it helps me develop skills that are useful for me to use currently in and in the
future.”

“I learn skills in working with others, and | am given opportunities to practice and apply
those skills.”

“I think that FNL is important to me because it has helped me a lot with my social skills
and has helped me be open-minded, and | think that it is also important to me because |
think that we need to start talking about problems that are harming our community that
are involving our peers and students from our community.”

“It has helped me gain valuable skills for the future.”

Caring/meaningful relationships. Just over 17% stated they valued relationships, making
friends, and working with other youth and the people in the program.

“It's important because it helps me build long-lasting relationships with others as well as
help me improve my community.”

“Being around other people who are positive makes me feel like a positive person!”
“Because | get to meet new people.”

“I love FNL because it has wonderful people that are kind, sweet, and beautiful. And
they are like a family to me.”

“It helps me connect with others.”
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“It is important to me because | feel like | have made new friends here, and everybody
accepts everybody for who they are.”

“It is important to me because | have built a deep connection to all the members of FNL.
Without being in FNL, | would have never met some of my closest friends and
experienced the fun of helping out the community.”

“It helped me make friends.”
“It is important because it helps me form important relationships.”
“Because it allows me to learn and connect with adults.”
“Because | can be social and myself and make new friends.”

Engaged in community/school connectedness. Several youth (17%) stated that
participating in FNL increased their connection to their community and school. It gave
them a sense of belonging.

“FNL is important to me because it is a club which | can be a part of my school.”
“It helps me to be more engaged in the community.”
“It's important because it’'s gotten me more involved with my community and school.”
“To be a part of friends and a bigger community.”
“Because it gives me a sense of community.”
“It makes me feel like | belong.”
“It offers me a community where | can be supported, and | can support.”

“Being in FNL is important to me because it has helped me become more involved in
both my school and community.”

“It's important because it’s gotten me more involved with my community and school.”
“FNL is important to me because | feel a part of something while I'm there.”

“Before | had joined FNL, | felt kind of lost and like | didn’t fit in anywhere. When | had
joined, that thought disappeared from me completely. The peers, the adults, and just the
whole community makes me feel happy and safe.”

“[It] makes me feel a part of a great team to prevent and get to try new things with
others.”

“This allows me to connect with other students in the school.”

“Being at Valley Oak, | felt disconnected from other people in our community. FNL
allowed me to bridge that gap.”

“Being in FNL is important to me because it makes me feel like a part of my community
even more. | see a lot of drug abuse and alcohol abuse in Fairfield and at school, and it
makes me very sad to see it. | feel that by contributing to advocating for healthy [habits],
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| can save at least some people from addiction or from abusing drugs or alcohol, to
begin with.”

“Because | enjoy being part of a group and feeling part of a community!”

Personal growth. Approximately 13% of the respondents commented that FNL fostered
personal growth.

“FNL has given me an environment that has allowed me to grow as a leader and a
person.”

“It's helped me grow as a person.”
“It is fun and helps me to be comfortable with who | am.”
“FNL is important to me because it helps me express who | am.”
“It helps better my character by having a productive environment.”
“Being in FNL is important to me because | feel like I'm heard.”
“It's important to me because it changed my life. It helped me take a new, better path.”

“It’s important to me because it shows me ways to be a better person for myself and
others.”
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What, if anything, would you change about Friday Night Live?

Of the 1,499 survey respondents, 1,194 answered to this question, and 39 stated they
did not know. Of the remaining 1,128 respondents, the overwhelming majority (88%)
said they would not change anything. Of those who recommended changes, some
(11%) wanted more (or, in some cases, different) activities. Others (11%) suggested
having more people involved in the program. A few respondents (7%) suggested
wanting longer or more frequent meetings. It is important to carefully examine the
responses that are provided in the individual county-level reports to inform program
quality improvement efforts.

Nothing. Most respondents (88%) stated they would not change anything about the
program because they felt it was an excellent program as it is.
“I wouldn't change anything.”
“Nothing, | love FNL!”

“I would not change anything about FNL. FNL is one of the best opportunities | have
ever experienced!”

“I wouldn't change anything.”
“I wouldn't change it. | like it the way it is.”

“I wouldn’t change a thing. FNL has truly inspired me and changed my lifestyle and
perspective on life.”

“l wouldn’t change anything about our FNL program. It is amazing and fulfilling.”
“l wouldn't change much. It's perfect as it is.”
“Nothing, it was a great experience.”
“Nothing. | think it's an amazing organization.”
“No cambiaria nada, esta bien. [l wouldn’t change anything, it’s good.]”

More or different activities. Several respondents (11%) suggested more or different
activities.

“More activities.”
“More fun activities.”

“l would prefer more games and make it more interesting.”
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Expand the number of youth who participate in the program. Approximately 11% of

respondents suggested expanding the program with more people and/or more
advertising of the program.

“I would try to make more announcements about the club so that more people join.”

“l would want to change the awareness of the FNL program throughout the whole
school by addressing the changes/events we are making/planning with the whole
school, so more students will be interested in joining.”

“More participation.”

“Getting more people.”
“Trying to get more people to join.”
“If there was anything | would change, it would be to make it more well-known.”

More meetings/time. An additional seven percent of respondents stated they wanted
more time to meet.

“More meetings.”
“More time to meet so we can do more stuff.”

‘“Longer meetings.”
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SECTION lll:

YDS Statewide CL Results
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PARTICIPANT DEMOGRAPHICS

There was a total of 1,252 CL YDS participants from 31 counties throughout the state.
The following table shows the number of participants who responded to the YDS.

Statewide #

Total Participants 1,252

Number of Programs 114

Participants missing 130

program site name

Counties

Name # Name # Name #
Sacramento 331 Modoc 26 San Mateo 6
Shasta 135 Calaveras 23 Tuolumne 5
Kern 103 Napa 23 Lassen 4
Fresno 76 Santa Clara 21

Colusa 47 Sierra 21

Nevada 44 Tehama 19

San Luis Obispo 43 Stanislaus 16

El Dorado 39 San Bernardino 14

San Diego 38 Mariposa 13

San Joaquin 38 Marin 12

Ventura 36 Humboldt 11

Santa Cruz 32 Riverside

Monterey 29 Amador

Glenn 26 Mendocino

This report provides basic demographic information for the youth who
completed the survey. Demographic data gathered from the YDS include:

* sex at birth
* gender identity
* age

 sexual orientation

 socioeconomic status

* language spoken by youth's family

* primary race/ethnicity

* length, frequency, and intensity of
program involvement

* past participation in an FNL program
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Sex at Birth

(n=1026)

Sex CL
Female 61.7%
Male 38.3%

Current Gender Identity

(n=1054)
Gender CL
Female 52.7%
Male 35.5%
Qender Non- 220,
binary
Transgender 1.5%
Gender Fluid 1.2%
Two-Spirit 0.1%
Prefer not to 2 8%
answer
Don't know 1.8%
Other 2.3%
TOTAL 100%
Age of Participants
(n=1064)
CL
Average Age 129
(yrs)
e ™\
% of Youth per Age by Program Type
100%
80%
60%
39.6%
40% 25.7% 27.0%
20%
05%  ©:2% . I . 1.1%
0% ||
<10 11 12 13 14 15 16
g J
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Sexual Orientation

(n=1047)
CL

Straight 63%
Bisexual 9%
Lesbian/Gay 3%
Questioning 3%
Queer 1%
Two-Spirit 0%
Prefer not to answer 8%
Don't know 6%
Other 6%

Total 100%

Highest level of education of parent(s)/guardian(s)

To assess socioeconomic status, youth are now asked to report the highest level of
education that either of their parents/guardians received. Free/reduced lunch eligibility is no
longer used as an SES indicator. In the 2022—-23 school year according to Education Code
(EC) 49501.5, California requires K-12 schools to provide two meals (breakfast and lunch)
making it the first state to implement a statewide Universal Meals Program for school
children. https://www.cde.ca.gov/ls/nu/sn/cauniversalmeals.asp

=

Parental Education

(n=1101)

Some high school 11.8%
High school graduate or GED 11.9%
So.m.e college or vocational 10.4%
training
Associate degree or completed

. - 4.6%
vocational training
Bachelor's degree 7.9%
Post-graduate degree 13.7%
Don't know 39.6%
Total 100%
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Previous Participation in FNL Kids
Programs

(n=1139)

Youth in CL who reported participating in
FNL Kids during elementary school

100% -
90% -
80% -
70% -
60% -
50% -
40%
30%
20%
10%

0%

Yes No, it was offered No, it was not No, I don't know if it
but | chose not to offered was offered
participate
o %

Respondents who participated in other sports or clubs (n=1132): 61.4%
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Language

Survey respondents reported which language is spoken by their family.

-

60% -

50% -

39.8%

40% -

30% -

20% -

10% -
3.8%

0% -
Another
Language Only

English and
Another
Language

Languages Spoken

56.5%

English Only

Specific Languages

Spoken*

Spanish

219

Hmong

-_
—

Khmer

Pit River

Tagalog

Malayalam

Russian

Punjabi

Chinese

Urdu

Telugu

WWIWWW|A]|B|D][OD

Primary Ethnicity

Youth were asked to select the options that best describes their

*This list includes the

top 12 reported

languages spoken.

race/ethnicity. They could select as many that apply.

Race/Ethnicity

Categories (%)
(n=1329)
Hispanic/Latino 36.0%
White/European 25.6%
Asian 11.4%
Black/African American 7.8%
Native/Indigenous 6.4%
Hawaiian or Other Pacific Islander| 3.4%
Middle Eastern/North African 1.3%
Prefer not to answer 8.1%
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Length of Program Involvement

Youth who took the survey were asked - ~
how long they have been involved in the Length of Program Involvement
program:
100% -
Involvement CL 80% -
Less than 1/2 School Year 16.0%( 60% - 44.6%
Half of the School Year 17.4%|| 40% - 0 o 22.0%
One School Year A46%|| a0v | 1B0%  174% l
More than 1 School Year 22.0% 0% [ : | : L
Lessthan Half ofthe One  More than
1/2 School School School 1 School
S Year Year Year Year Y,
Frequency of Program Involvement
Youth were asked to report how - ~
frequently they participated in FNL Frequency of Program Involvement
activities in the past month: 100%
80%
Frequency CL 60% 44.9%
Not At All 6.5%|| 40% 31.9%
1-2 Times a Month 31.9%| 20% | e5% 16.7%
About Once a Week 44.9% 0% : . B
More than Once a Week 16.7% Not At All  1-2 Times IAbout OnceI More than
a Month aWeek Once a Week
- )
Intensity of Program Involvement
Youth who took the survey were asked 4 Intensity of Program Involvement R
how long they typically stay at program
meetings, events, and activities: 100% -
80% -
60% - o
Intensity CL 40% - 39.1% 31.3%
Did Not Attend 7.5%|| 20% - 7.5% 10.8% 11.3%
Less than 1 Hour 39.1% 0% | mmm . N .
1-1.5 Hours 31 -32/0 DidNot Lless 1-1.5 1.6-2 More
1.6-2 Hours 10.8% Attend than1 Hours Hours than?2
More than 2 Hours 11.3% Hour Hours
& J
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STANDARDS OF PRACTICE (SOP)

The next set of charts summarize the youth's responses to the questions in each SOP:
(1) Safe Environments, (2) Caring and Meaningful Relationships, (3) Community and
School Engagement, (4) Leadership and Advocacy, and (5) Skill Development. Youth
are asked to answer each question using a six-point Likert agreement scale where: 1=
Strongly Disagree, 2=Disagree, 3=Slightly Disagree, 4=Slightly Agree, 5=Agree, and
6=Strongly Agree. Each SOP is assessed with multiple questions. We provide the
overall mean and standard deviation for each SOP category as well as the means and
standard deviations (SD) for each of the individual items within the SOP. The mean
score is the average of all the responses for the questions within the SOP. For
example, if the mean score for Community Engagement is 4.5, this indicates that
young people reported, on average, that they “Slightly Agree” to “Agree” that they
experienced opportunities to connect and engage with the community through your
program. The SD is a measure of how spread out a group of answers are. The larger
the SD is, the more spread out the answers are. For example, if 10 youth respond to
the item "My program has helped to create some kind of positive change in the
community" on a scale from 1 (Strongly Disagree) to 6 (Strongly Agree) the mean (or
average) response might be a 3, which is right in the middle. If the SD is small, most
of the responses are close to the mean (in this case 3). However, if the SD is large,
there is more range in the responses with some youth answering with a 1 and others a
5 or 6, yet the average of those scores is still in the middle of the scale in this case 3.
Finally, to give more detailed information about how young people are experiencing
the SOP in each program, charts are provided that show the percentage of youth who
report that their opportunities to experience each SOP are "Strong," “Sufficient,"
“‘Needs Improvement,” or “Insufficient.” The categories were chosen as follows:

Mean Score=5.0 and above: scores are in the “Agree to Strongly Agree” range,
meaning that youth's experiences of this SOP are “Strong.”

Mean Score=4.0-4.9: scores are in the “Slightly Agree to Agree” range, meaning that
youth's experiences of this SOP are “Sufficient.”

Mean Score=3.0-3.9: scores are in the “Slightly Disagree” range, meaning that youth's
experiences of this SOP may “Need Improvement.”

Mean Score=2.9 and below: scores are in the “Slightly Disagree to Disagree” range,
meaning that youth's experiences of this SOP are “Insufficient.”
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SOP1: Safe Environments -- Youth feel safe physically

and emotionally

(n=1220) CL
Mean 4.94

Standard

Deviation 0.17

Do young people feel like CL provides a safe environment?

/
100% Safe Environment
(0]
= 80%
e
>3_ 62.0%
% 60%
[J]
oo
S
c 40%
Q
o
[}
& 20%
0%
Insufficient Needs Improvement Sufficient Strong
N\

Survey Questions that Measured Safe Environment:

Mean SD
1. In CL, staff and youth treat each other with respect. 5.18 0.18
2. In CL, | can say what | think or feel without being criticized or put

4.75 0.17
down.
3. CL provides a space where | feel physically safe. 5.05 0.17
4. In CL, youth respect each other's differences (e.g., gender, race,

. 5.13 0.18

culture, religion, etc.).
5. In CL, | feel accepted for who | am. 4.98 0.17
6.. In CL, I learn how to work with people that | don't always agree 467 016
with.
7. In CL, we learn ways to deal with problems with other people. 4.87 0.17
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SOP2: Caring and Meaningful Relationships

(n=1249) CL
Mean 4.84

Standard

Deviation 0.17

In CL, do young people feel that they have the opportunity to develop and build caring
and meaningful relationships?

4 N
Opportunities for Caring and Meaningful Relationships
100%
£ 80%
3
S 60% 55.5%
()]
[<T]
(1]
t 40%
]
]
a 20%
0%
L Insufficient Needs Improvement Sufficient Strong )
Survey Questions that Measured Caring
Meaningful Relationships:
Mean SD
1. In CL, | feel like others really get to know me. 4.49 0.16
2. In CL, | get to spend time with young people who are different
4.89 0.17
from me.
3. CL gives me opportunities to spend time with adults in a positive 491 0.17
way. ' '
4. CL provides me with opportunities to make new friends. 4.89 0.17
5. There are adults in CL who care about me. 5.10 0.18
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SOP3: Opportunities for Involvement and Connection to
Community and School

A. Community Connection/Engagement

(n=1250) CL
Mean 4.99
Standard
Deviation 0.17
Do young people have opportunities to engage with and develop connections in their
community?
/ N
Community Engagement
100%
£
£ 80%
=] 0,
9 65.2%
S 60%
()
<
£ 40%
o
S 20%
0%
Insufficient Needs Sufficient Strong
Improvement
- J
Survey Questions that Measured Community w
Engagement:
Mean SD
1. In Club Live, we participate in events in the community. 5.01 0.18
2. Through CL, | have learned a lot about other youth groups and 467 0.17
activities in my community. ' '
3. I work with Club Live to make things better in my community. 4.95 0.17
4. In CL, we try to make things better in the community or school. 5.31 0.19
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B. Learning and School Connectedness/Engagement

(n=1200) CL
Mean 472

Standard

Deviation 0.16

Does being part of your program help youth feel more excited about and committed to
school?

4 N
Learning and School Connectedness
100%
£ 80%
=2
2
%5 60% 52.3%
(]
[=T+]
(1]
€t 40%
8
& 20%
0%
L Insufficient Needs Improvement Sufficient Strong )
Survey Questions that Measured Learning and
School Connectedness:
Mean SD
1. Because of CL, | feel more prepared for high school. 4.60 0.16
2. Because of CL, | am more excited about going to school. 4.51 0.16
3. Through my involvement with CL, I've learned about
" 4.87 0.17
opportunities for my future.
4. Because of CL, | want to do well in school. 4.90 0.17
5. Because of CL, | feel like | belong/am more a part of my school. | 4.76 0.16
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SOP4: Leadership and Advocacy

(n=1230) CL
Mean 4 87

Standard

Deviation 047

Do young people have the opportunity to build their leadership skills in your program?

-
Opportunities for Leadership and Advocacy
100%
80%
S
o 58.5%
L 60% 7
(V]
oo
S
c 40%
S
[}
a
20%
0%
Insufficient Needs Improvement Sufficient Strong
.

\

Survey Questions that Measured Leadership and
Advocacy:

Mean SD
1. Youth and adults work together to make decisions in CL. 5.07 0.18
2. In CL, adult staff make sure that youth in my program have the
chance to be a leader (e.g., planning activities, leading meetings, 5.03 0.17
etc.)
3. CL prepared me to take action in my community. 4.80 0.17
4. Because of CL, | want to take action in my community. 4.66 0.16
5. CL helps me believe | can try new things and take on new 483 0.17

challenges.
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SOP5: Skill Development

(n=1230) CL
Mean 470

Standard

Deviation 016

Do young people have the opportunity to build their leadership skills in your program?

-
Opportunities for Skill Development
100%
i =
5 80%
o
“g 60% 47.5%
1]
S 40%
[
()
2 20%
[))
a
0%
L Insufficient Needs Improvement Sufficient Strong

~N

Survey Questions that Measured Skill Development:

Mean SD
1. I've felt challenged to push myself in CL. 4.21 0.15
2. CL gives me opportunities to use the new skills | am learning. 4.79 0.17
3. CL gives me opportunities to use my leadership skills. 4.90 0.17
4. Because of CL, | know what to do if my peers are teasing or
. 4.82 0.17
harassing others.
5. The skills | have learned in CL can help me in school. 4.89 0.17

Specific Skills Developed in CL:

Youth were provided a list of skills and asked if participating in CL gave them

opportunities to build those skills.

Through CL, I've had an opportunity to build upon the

%

o .
following skills: Yes %o New Skill
1. Planning and organizing my time 73% 47%
2. Active listening (carefully listening and showing the other person

. . 86% 37%
that you understand what s/he is saying)
3. Carrying out a plan 76% 45%
4. Looking at issues in my community and school 79% 58%
5. Working as part of a group 89% 36%
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ALCOHOL, TOBACCO, AND OTHER DRUGS

The following charts provide information about how FNL impacts youth's attitudes and
knowledge about alcohol tobacco and other drugs (ATOD). For each item, the means
and SDs are provided in a table followed by a graph showing the percentages of
young people who reported whether they "Strongly Disagree," "Disagree," "Slightly
Disagree," "Slightly Agree," "Agree," or "Strongly Agree" with statements about ATOD.

In CL, we learn reasons why we should not use ATOD.

(n=1180) CL
Mean 5.41
Standard 0.18
Deviation
4 ™\
100% Learn Reasons Why We Should Not Use ATOD

80%
§ 62.0%
2 60%
[T,
o
()
oo
S
S 40%
o
Q 26.5%

20%

6.4%
1.4% 1.7% 2.0%
0% | —— } 1 } — } - } }
Strongly Disagree Slightly  Slightly Agree Agree Strongly
Disagree Disagree Agree
. J
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Because of CL, | support other youth to make healthy choices.

(n=1175) CL
Mean 5.03
Standard 0.17
Deviation
\
100%
| Support Youth to Make Healthy Choices
80%
=
-
S
..E 60%
Ep 45.0%
‘g 40% 34.8%
(5]
o
a
20% 13.9%
1.8% 1.7% 2.8% .
0% | m——y — | | |
Strongly Disagree Slightly  Slightly Agree  Agree Strongly
Disagree Disagree Agree
o J
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CALIFORNIA

CLUB LIVE (CL)
U)o Makes a Difference for Youth and Communities

PARTNERSHIP

Statewide
’) HCS 2022-2023 YOUTH DEVELOPMENT SURVEY FINDINGS

) CL Promotes
CL Serves Diverse Youth Positive Youth Development

N = 1,252 CL SURVEY RESPONDENTS _
Mean Age= 12.9 years 94% Report Adults in CL Care About Me

GENDER IDENTITY 92% Report CL Increased Community Engagement
Female 52.7%

Male 35.5% 90% Report CL Provides a Safe Environment
Gender Fluid 2.2%

Gender Non-binary 1.5% 89% Report CL Supports Leadership Development
Two-Spirit 1.2%

Transgender 0.1% 88% Formed Caring/Meaningful Relationships in CL
Prefer not to answer 2.8%

Other (not specified) 2.3% 85% Report Gaining Valuable Skills in CL

Don't know 1.8%

RACE/ETHNICITY 83% Report CL Increased School Connectedness
Hispanic/Latino 36.0% - -
Wh?te/European 25.6% o e :
Asian 11.4% (% who report working on specific skills)

, . o
Elft?\féﬁ:;ggnﬁr::man ;joﬁ 89:/0 Wo.rking. as Raﬂ of a Group
Hawaiian/Pacific Islander ~ 3.4% 86% Actlvg L.|sten|ng :
Middle Eastern/N. African 1.3% 79% Examining Community Issues
Prefer not to answer 8.1% 76% Carrying out a Plan

73% Time Management and Planning

PARENTAL EDUCATION
% of youth whose parent or
guardian has an associate
degree or above

CL Reduces Risk of Alcohol, Tobacco, and Other Drug (ATOD) Use

% of youth who agree with each statement

In CL, we learn reasons why Because of CL, | support other
we should not use ATOD. youth to make healthy choices.

26% 87% Report skills learned can help them in school.

"The thing | enjoyed the most about CL is how involved you are. You are involved in making decisions with both
adults and peers. You are involved in your school community and are able to truly make an impact.”




STATEWIDE CLUB LIVE QUALITATIVE RESULTS

The following is a summary of the youth’s answers to the two open-ended questions on
the YDS for CL. The responses to each question were reviewed and analyzed
according to key themes. Under each question is a summary of key themes that
emerged, along with illustrative quotes.

In interpreting these data, it is important to note that while there are some cross-cutting
themes for programs across California, counties with greater numbers of respondents
can skew the data. In addition, there are variations in themes at the county-level. Thus,
it is important to examine the qualitative data for individual counties to better understand
what youth enjoy most about their program participation and recommendations for
improvement.

What did you enjoy the most about Club Live? Why?

Of the 1,252 survey respondents from across California, 146 did not answer this
question, and 22 said they did not know what to say. Of the remaining 1,084 responses,
13% said they valued the people and friendships made in CL, 13% enjoyed the
activities the most, and another 13% stated it was a fun and positive experience. Many
youth also valued helping others in their school and community (11%). There were
several other aspects youth liked about the program, including what they learned (9%),
the safe and inclusive space where they felt accepted and could be themselves (5%),
and the skills they developed (2%). Two percent stated they liked everything about CL.
It is important to note that in any given program, the proportion of each theme may vary.

Caring Relationships/Friendships: Approximately 13% said that friendships and
relationships developed in CL were the most important aspects of the program.

“l enjoyed the people in CL because they helped me grow as a person.”
“‘Because it helps me get to know other people at school.”
“The people because they are so nice.”
“I enjoy the people | hang out with and the fun we have here with all the staff.”
“l enjoy meeting new people. | met so many new people, and now they’re my friends.”

“I loved how accepting and sweet all the adults were and how they helped me out of my
shell.”

“The community, the support, the staff.”
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“l enjoy that everyone is really nice, and | feel like it has really helped me get used to
middle school.”

“I enjoyed working together with the whole class the most because it made me feel
connected.”

“The teacher and the students.”
‘The one thing | enjoyed most was building a bond with everyone.”
“Making new friends. It was very exciting to meet new people!”

“Interacting with my classmates and learning more since | got to interacting with my
classmates, which [l] usually don't do.”

“l enjoyed working with different people in new situations.”

Activities and Events: An additional 13% reported the events, activities, and
experiences as an important part of the program. Several of the respondents stated
they enjoyed the activities because they were fun, built positive relationships among

students and staff, provided important information or skills, energized them, and
motivated them to go to school.”

“The games because | can be with other people and get to know others.”
“The games. They were entertaining and made me want to go to school.”

“I love all the fun games we play every week and how we get to know each other more
and more every week.”

“l liked the lunch activities because it gave me a chance to experience different things
and why | shouldn't make certain bad choices.”

“l enjoyed being part of the activities that went on. Like, the myth or fact on alcohol.”

“l enjoyed doing games and activities to learn more about appropriate drug and alcohol
usage.”

“What I enjoy about CL are the activities we do because it gets us more energized to do
things.”

“The thing | most enjoyed about CL was hosting the drug-free events.”
“I liked the activities we did with the rest of the school.”

“l enjoyed making the posters to spread awareness.”
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“I enjoyed doing the lip sync competition and going places that are fun and educational.”

Fun/positive experience: Another 13% reported that CL was a fun and positive
experience.

“It’s fun, and it’s nice to talk to others.”
“Everybody has fun.”
“It's fun to be in.”

“It was a really fun experience, and | enjoyed being in a club that was educational and
helped young kids while still having fun. | think that CL is super fun, and it also helps
people too, which is why it is such a good club.”

“It’s entertaining.”

“I enjoy all the fun moments we have.”

Helping Community/Others: Approximately nine percent of the respondents felt that
helping their community or helping others was their favorite part of the program.

“Getting to help the community.”
“l like that | am a part of something and get to help my people and community.”
“Working in the community and feeling like you're a part of something.”

“I enjoyed collaborating with my peers and working together to solve problems at our
school.”

“The involvement of CL in the community because | feel like I'm making a difference.”
“We learn how to be good citizens in the community.”
“l enjoyed being a part of changing my school for the better.”
“I enjoyed planning events as a group to help our community.”
“The thing | enjoyed the most about CL is how involved you are. You are involved in

making decisions with both adults and peers. You are involved in your school
community and are able to truly make an impact.”
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What, if anything, would you change about Club Live?

Of the 1,252 survey respondents from across the state of California, 1,067 answered
this question (85%). Most youth who responded (58%) would not change anything. The
next most frequent theme was regarding activities, which occurred in approximately
13% of the responses. Some respondents (6%) liked the program so much that they
wanted more or longer meetings. Since the frequency of additional themes was four
percent or less for the entire data set, it is important to carefully examine youth
responses that are provided in the individual county-level reports to inform program
quality improvement efforts.

Would not change anything: Of those who answered this question, well over half of the
youth (568%) stated that they would not change anything about the program.

“Nothing.”

“Honestly, nothing.”

“l wouldn’t change anything about CL because it is perfect, and the members are
perfect just the way it is!”

“No, | would not. It’s perfect the way it is.”

“I don't think I'd change ANYTHING about CL. It's a welcoming club that I'm glad to be a
part of.”

“l would not change anything about CL because it’s fun the way it is and something |
look forward to every Wednesday morning.”

“Nothing, because it is awesome.”

I would change nothing about CL because it’s the best program you can be in [while in]
middle school.”

“iNada, todo me parece perfecto! [Nothing, everything seems perfect!]”
“Nothing; | love everything about everyone and everything.”
“I don't think | would change anything. It’s really fun and engaging.”

“Nothing, CL is excellent.”
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Activities: Approximately 13% made suggestions for the activities, with most requesting
that there be more activities and events.
“More activities.”
“More interactive events.”
“The activities, | want there to be more activities.”
“[l would change nothing], but more activities.”

“l would want more activities where students across the county meet up more often and
get to know each other so we can truly make a change with our ideas.”

“What | would change is | would add more activities and more things for us to do for our
community and our school.”

“There should be more activities with the school.”
More time or more meetings: Some respondents (6%) said they would like more time

and or meetings. Many of them indicated they wanted more or longer meetings to do
more activities and events in their community and school.

“How long the meetings are, | would make them longer or more frequent.”
“More meetings.”
“Having more time.”
“Meeting more than one day a week.”
“How much time there is. Our meetings are a bit too short to do a lot of stuff.”

“l would make the meetings longer and even more involved with the community and
school.”

Page 61



SECTION 1V:

References

Page 62



References

1. Lerner JV, Phelps E, Forman YE, Bowers EP. Positive Youth Development.
Handbook of Adolescent Psychology.

2. Lerner RM, Lerner JV, Benson JB. Positive youth development: Research and
applications for promoting thriving in adolescence. Advances in child development
and behavior, Vol 41: Positive youth development. Elsevier Academic Press;
2011:1-17. Advances in child development and behavior.

3. Hamilton S. Youth development and prevention. Journal of Public Health
Management and Practice. 2006;12(S7-S9 )

4. Yule K, Houston J, Grych J. Resilience in children exposed to violence: A meta-
analysis of protective factors across ecological contexts. Clinical child and family
psychology review. 2019;22:406-431.

5. Onyeka O, Richards M, Tyson McCrea K, et al. The role of positive youth
development on mental health for youth of color living in high-stress communities: A
strengths-based approach. Psychological services. 2022;19(S1):72.

6. Sheehan K, Bhatti PK, Yousuf S, et al. Long-term effects of a community-based
positive youth development program for Black youth: health, education, and financial
well-being in adulthood. BMC public health. 2022;22(1):593.

7. Catalano RF, Fagan AA, Gavin LE, et al. Worldwide application of prevention
science in adolescent health. The Lancet. 2012;379(9826):1653-1664.

8. Kessler RC, Berglund P, Demler O, Jin R, Merikangas KR, Walters EE. Lifetime
prevalence and age-of-onset distributions of DSM-IV disorders in the National
Comorbidity Survey Replication. Archives of general psychiatry. 2005;62(6):593-602.

9. Warth, G. Surgeon General Discusses Mental Health with Southern California High
School Students. Los Angeles Times. 4/30/2022.
https://www.latimes.com/california/story/2022-04-05/surgeon-general-mental-health-
southern-california-students.

10. Office of the Surgeon General (OSG). Protecting Youth Mental Health: The U.S.
Surgeon General’s Advisory [Internet]. Washington (DC): US Department of Health
and Human Services; 2021. PMID: 34982518.
https://www.hhs.gov/sites/default/files/surgeon-general-youth-mental-health-
advisory.pdf

11.Arensman E, Corcoran P, McMahon E. The iceberg model of self-harm: new
evidence and insights. The Lancet Psychiatry. 2018;5(2):100-101.
doi:10.1016/S2215-0366(17)30477-7

12.Gardner TW, Dishion TJ, Connell AM. Adolescent self-regulation as resilience:
Resistance to antisocial behavior within the deviant peer context. Journal of
abnormal child psychology. 2008;36:273-284.

13.Nolen-Hoeksema S, Hilt LM. Cognitive vulnerability to depression in adolescents: A
developmental psychopathology perspective. Handbook of depression in
adolescents. 2008:351-392.

14.0rth U, Robins RW. Understanding the link between low self-esteem and
depression. Current directions in psychological science. 2013;22(6):455-460.

15.Sowislo JF, Orth U. Does low self-esteem predict depression and anxiety? A meta-
analysis of longitudinal studies. Psychological bulletin. 2013;139(1):213.

Page 63


https://www.latimes.com/california/story/2022-04-05/surgeon-general-mental-health-southern-california-students
https://www.latimes.com/california/story/2022-04-05/surgeon-general-mental-health-southern-california-students

16.

17.

18.

19.

20.

21.

22.

23.

24.

25.

26.

27.

28.

29.

30.

Catalano RF, Berglund ML, Ryan JAM, Lonczak HS, Hawkins JD. Positive Youth
Development in the United States: Research Findings on Evaluations of Positive
Youth Development Programs. The ANNALS of the American Academy of Political
and Social Science. 2004;591(1):98-124. doi:10.1177/0002716203260102

Kirby D, Coyle K. Youth Development Programs. Children and Youth Services
Review. 1997;19(5-6):437-454.

Eccles JS, Templeton J. Chapter 4: Extracurricular and Other After-School Activities
for Youth. Review of Research in Education. 2002;26(1):113-180.
doi:10.3102/0091732x026001113

Werner EE, Smith RS. Overcoming the odds: High risk children from birth to
adulthood. Cornell University Press; 1992.

Masten AS, Best KM, Garmezy N. Resilience and development: Contributions from
the study of children who overcome adversity. Development and Psychopathology.
1990;2:425-444. doi:10.1017/S0954579400005812

Masten AS, Hubbard JJ, Gest SD, Tellegen A, Garmezy N, Ramirez M.
Competence in the context of adversity: pathways to resilience and maladaptation
from childhood to late adolescence. Dev Psychopathol. Winter 1999;11(1):143-69.
doi:10.1017/s0954579499001996

Resnick MD, Bearman PS, Blum RW, et al. Protecting adolescents from harm.
Findings from the National Longitudinal Study on Adolescent Health. Jama. Sep 10
1997;278(10):823-32. doi:10.1001/jama.278.10.823

Kirby D, Coyle K. Youth Development Programs. Children and Youth Services
Review. 1997/01/01/ 1997;19(5):437-454. doi:https://doi.org/10.1016/
S0190-7409(97)00026-1

Eccles J, Gootman J. Community Programs to Promote Youth Development. vol 26.
2002.

Schwartz SJ, Phelps E, Lerner JV, et al. Promotion as prevention: Positive youth
development as protective against tobacco, alcohol, illicit drug, and sex initiation.
Applied Developmental Science. 2010;14(4):197-211.

Wade-Mdivanian R, Anderson-Butcher D, Newman TJ, Ruderman DE, Smock J,
Christie S. Exploring the long-term impact of a positive youth development-based
alcohol, tobacco and other drug prevention program. Journal of Alcohol and Drug
Education. 2016;60(3):67-90.

Bloomberg L, Ganey A, Alba V, Quintero G, Alvarez Alcantara L. Chicano-Latino
youth leadership institute: An asset-based program for youth. American Journal of
Health Behavior. 2003;27(1):S45-S54.

Durlak JA, Weissberg RP. The impact of after-school programs that promote
personal and social skills. Collaborative for academic, social, and emotional learning
(NJ1). 2007;

Scales PC, Benson PL, Roehlkepartain EC. Adolescent thriving: The role of sparks,
relationships, and empowerment. Journal of youth and adolescence.
2011;40:263-277.

Harris LW, Cheney MK. Positive youth development interventions impacting the
sexual health of young minority adolescents: A systematic review. The Journal of
Early Adolescence. 2018;38(1):74-117.

Page 64


https://doi.org/10.1016/S0190-7409(97)00026-1
https://doi.org/10.1016/S0190-7409(97)00026-1

31. Gavin LE, Catalano RF, David-Ferdon C, Gloppen KM, Markham CM. A review of
positive youth development programs that promote adolescent sexual and
reproductive health. Journal of adolescent Health. 2010;46(3):S75-S91.

32. Wiium N, Ferrer-Wreder L, Lansford JE, Jensen LA. Positive youth development,
mental health, and psychological well-being in diverse youth. Frontiers in
Psychology. 2023;14:1152175.

33. Greenberg M, Domitrovich C, Bumbarger B. The Prevention of Mental Disorders in
School-Aged Children: Current State of the Field. Prevention and Treatment. 03/01
2001;4:1a-1a. doi:10.1037/1522-3736.4.1.41a

34. Beck M, Wiium N. Promoting academic achievement within a positive youth
development framework. Norsk Epidemiologi. 05/09 2019;28d0i:10.5324/
nje.v28i1-2.3054

35. Michelsen E, Zaff JF, Hair EC. Civic engagement programs and youth
development: A synthesis. Child Trends Washington, DC; 2002.

36. Arnold ME. America’s moment: Investing in positive youth development to
transform youth and society. Journal of Youth Development. 2020;15(5):16-36.

37. Durlak JA, Taylor RD, Kawashima K, et al. Effects of positive youth development
programs on school, family, and community systems. American journal of
community psychology. 2007;39:269-286.

38. Zimmerman MA, Bingenheimer JB, Notaro PC. Natural mentors and adolescent
resiliency: A study with urban youth. American journal of community psychology.
2002;30:221-243.

39. Crouch E, Radcliff E, Strompolis M, Srivastav A. Safe, stable, and nurtured:
Protective factors against poor physical and mental health outcomes following
exposure to adverse childhood experiences (ACEs). Journal of Child and
Adolescent Trauma. 2019;12:165-173.

40. Werner EE. What can we learn about resilience from large-scale longitudinal
studies? Handbook of resilience in children. Springer; 2012:87-102.

41. Ginwright S, Cammarota J. New terrain in youth development: The promise of a
social justice approach. Social justice. 2002;29(4 (90):82-95.

42. Raniti M, Rakesh D, Patton GC, Sawyer SM. The role of school connectedness in
preventing youth depression and anxiety: a systematic review with youth
consultation. BMC public health. 2022;22(1):2152.

43. Wang MT, Eccles JS. Social support matters: Longitudinal effects of social support
on three dimensions of school engagement from middle to high school. Child
development. 2012;83(3):877-895.

44.Bond L, Butler H, Thomas L, et al. Social and school connectedness in early
secondary school as predictors of late teenage substance use, mental health, and
academic outcomes. Journal of adolescent health. 2007;40(4):357. €9-357. e18.

45. Dotterer AM, Lowe K. Classroom context, school engagement, and academic
achievement in early adolescence. Journal of youth and adolescence.
2011;40:1649-1660.

46. Sancassiani F, Pintus E, Holte A, et al. Enhancing the emotional and social skills of
the youth to promote their wellbeing and positive development: a systematic review
of universal school-based randomized controlled trials. Clinical practice and
epidemiology in mental health: CP and EMH. 2015;11(Suppl 1 M2):21.

Page 65



47. State of California, Department of Health Care Services. Implementation of
Assembly Bill 959, Statutes of 2015 — The Lesbian, Gay, Bisexual, and Transgender
Disparities Reduction Act. Accessed 11/4/2022,
https://www.dhcs.ca.gov/services/ccs/Documents/CCS-IN-22-01-AB-959-
Implementation.pdf

48. Patton MQ. Qualitative research and evaluation methods: Integrating theory and
practice. Sage publications; 2014.

Page 66


https://www.dhcs.ca.gov/services/ccs/Documents/CCS-IN-22-01-AB-959-Implementation.pdf
https://www.dhcs.ca.gov/services/ccs/Documents/CCS-IN-22-01-AB-959-Implementation.pdf

SECTION 1V:

Appendices

Page 67



APPENDIX A: USING YOUR YDS DATA

The evaluation approach incorporates four main strategies: assessing the application of
evidence-based youth development practices, addressing the program requirements,
building local evaluation capacity, and emphasizing continuous program improvement.
More specifically, the evaluation process provides the following information and
opportunities:

To assess how effectively programs are applying the youth development
SOP.

To help guide self-assessment and inform program improvement efforts.
Program staff and youth participants are encouraged to utilize the results from the
youth development survey to help guide program improvement efforts and provide
“course correction.” Technical assistance and support are available to programs to
help identify strategies and practices that could be implemented to address survey
results. This step—translating the evaluation results into practical
recommendations—is perhaps the most important stage of an evaluation or
assessment, yet this often is the most overlooked step. Capacity building of
program staff and youth and implementation of interactive tools to create
opportunities for youth to reflect on survey results and identify strategies to enhance
experiences for all youth is critical to the success of local programs.

To create opportunities for county and provider staff, advisors, and youth to
build local evaluation capacity. Through the assessment process, stakeholders
have the opportunity to participate in and learn about program assessment. One
goal of this process is to build local capacity in evaluation and assessment so that
these activities can ultimately be integrated into program models and conducted in
an ongoing way at the local or program level.

To share data with important stakeholders (policymakers, funders, community
leaders, schools, other community partners, etc.) to raise awareness about CL and
FNL programs and how they benefit youth. Survey data can also be used to inform
efforts to improve the quality and effectiveness of FNL programs. Youth
participation in reviewing and presenting findings from the YDS is strongly
encouraged, and it is important to engage youth in planning ongoing program
improvement efforts.
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APPENDIX B: GLOSSARY OF TERMS

The following are definitions for words that appear in this report:

Convenience Sample - In general, convenience samples use individuals who are
readily available instead of individuals randomly selected from the entire program or
community of interest. It is a practical approach when limited resources and little time
are available. However, if (a) all youth participating in FNL/CL were not surveyed or (b)
randomly selected to take the survey, the survey results may not apply to all youth in
FNL/CL programs. When looking at the results of the YDS, look at the number of youth
reporting from each county and the demographic information from the survey
participants. If any groups are missing, the survey results may be biased.

Mean — The average of a data set. The mean is calculated by adding all of the
individual respondent’s ratings on a given item together and then dividing that sum by
the total number of respondents.

Missing — The number of youth who did not answer a survey question.

n — The number of youth who answered a survey question.

Sample — This term refers to the group of youth who participated in the Youth
Development Survey. Depending on how many youth participated in the survey and
how they were chosen, the survey results for this group of youth may or may not apply
to all FNL/CL youth. When looking at survey results, it is important to consider how well
the group of youth who participated in the survey represents all FNL/CL youth and
whether there are any groups not included in the survey results. For example, did some
chapters choose not to participate due to barriers such as low attendance or low
reading ability?

Standard Deviation -- This is a measure of how spread out a group of answers to one
or more survey questions are. The larger the standard deviation, the more spread out
the answers are. Thus, higher standard deviations indicate that youths’ responses
varied more, while lower standard deviations indicate that youths’ responses varied
less.
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