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Welcome to Today’s Webinar!  

Making the Case for the 
Importance of School Climate 

and Its Measurement  
in Turnaround Schools 

The Safe and Supportive Schools  
Technical Assistance Center 

 Funded by the U.S. Department of Education’s Office of Safe 
and Healthy Students. 

 Provides training and support to states, including 11 grantees  
funded under the Safe and Supportive Schools Program and 
other state administrators; administrators of districts and 
schools; teachers; support staff at schools; communities and 
families; and students. 

 Goal is to improve schools’ conditions for learning through 
measurement and program implementation, so that all students 
have the opportunity to realize academic success in safe and 
supportive environments. 

*The	
  content	
  of	
  this	
  presenta0on	
  was	
  prepared	
  under	
  a	
  contract	
  from	
  the	
  U.S.	
  Department	
  of	
  	
  
	
  	
  Educa0on,	
  Office	
  of	
  Safe	
  and	
  Healthy	
  Students	
  to	
  the	
  American	
  Ins0tutes	
  for	
  Research	
  	
  
	
  	
  (AIR).	
  This	
  presenta0on	
  does	
  not	
  necessarily	
  represent	
  the	
  policy	
  or	
  views	
  of	
  the	
  U.S.	
  	
  
	
  	
  Department	
  of	
  Educa0on,	
  nor	
  do	
  they	
  imply	
  endorsement	
  by	
  the	
  U.S.	
  Department	
  of	
  	
  
	
  	
  Educa0on.	
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Safe and Supportive Schools Website 

hGp://safesuppor0veschools.ed.gov	
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Polling Question #1 

Which	
  of	
  the	
  following	
  best	
  describes	
  your	
  current	
  role?	
  

 	
  	
  State	
  Educa0on	
  Personnel	
  
 	
  	
  District	
  Administrator	
  
 	
  	
  School	
  Administrator	
  
 	
  	
  Teacher	
  or	
  School	
  Support	
  Staff	
  
 	
  	
  Community	
  or	
  Family	
  Representa0ve	
  
 	
  	
  Student	
  
 	
  	
  Researcher	
  
 	
  	
  Other	
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Polling Question #2 
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Which	
  of	
  the	
  following	
  reflects	
  your	
  MOST	
  pressing	
  
issue?	
  

 	
  Student	
  behavior	
  	
  
 	
  Faculty	
  morale	
  and	
  turn	
  over	
  
 	
  Poor	
  academic	
  performance	
  
 	
  Fragmented	
  social	
  supports	
  
 	
  All	
  of	
  the	
  above	
  

Making the Case for the Importance of School 
Climate and Its Measurement in Turnaround 
Schools 
David Osher, Ph.D., American Institutes for Research  
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What Is School Climate?   

 School climate describes school conditions that influence student 
learning. According to the Safe and Supportive Schools Model, 
positive school climate involves: 

-  Engagement. Strong relationships between students, teachers, 
families, and schools, and strong connections between schools and the 
broader community. 

-  Safety. Schools and school-related activities where students are safe 
from violence, bullying, harassment, and substance use. 

-  Environment. Appropriate facilities, well-managed classrooms, 
available school-based health supports, and a clear, fair disciplinary 
policy. 
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Citations  1-8  

Introduction Impacts Measurement Communication 

Safe and Supportive Schools Model 

Engagement 

Relationships 

Respect for 
Diversity 

School 
Participation 

Safety 

Emotional Safety  

Physical Safety 

Substance Use 

Environment 

Physical 
Environment 

Academic 
Environment 

Wellness 

Disciplinary 
Environment 
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Safe and Supportive Schools Model of  
School Climate 
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Citations  9-15 

Conditions for Learning: Aspects of School Climate 
that are Proximally Related to Teaching & Learning 
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Students are safe. 
Physically safe 

Emotionally and socially 
safe 

Treated fairly and 
equitably 

School is safe and 
orderly 

Students are 
supported. 

Meaningful connection 
to adults 

Strong bonds to school 
Positive peer 
relationships 

Effective and available 
support 

Students are 
challenged. 

High expectations 
Strong personal 

motivation & 
engagement 

School is connected to 
life goals 

Rigorous academic 
opportunities 

Students are 
socially capable. 

Emotionally intelligent 
and culturally competent 

Responsible and  
persistent 

Avoid Risky Behaviors 
Cooperative team 

players 
Academic Mindsets 

Introduction Impacts Measurement Communication 

 Students feel physically safe in their classes, in the hallways 
and bathrooms, and outside around the school.  

 They feel emotionally safe because students treat each other 
with respect, get along well together, and look out for each 
other. 

Illustrative Standard of Excellence for a  
Safe and Respectful School from a Student’s 
Perspective 
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School Climate Is Critically Important 

 Strengthening school climate and conditions for learning can help 
districts, schools, and teachers meet key goals, including: 

-  Boosting student achievement and closing achievement gaps 

-  Increasing high school graduation 

-  Decreasing teacher turnover and increasing teacher satisfaction 

-  Turning around low-performing schools 

Page  13 Introduction Impacts Measurement Communication 

Citations  1,  
16-39 

Negative School Climate Can Harm 
Students 

 On the flip side, negative school climate actually harms students 
and raises liability issues for schools and districts. 

-  Negative school climate is linked to poor attendance, decreased student 
achievement and graduation rates.  

-  Negative school climate can contribute to or exacerbate violence, 
bullying, and even suicide. 

Page  14 Introduction Impacts Measurement Communication 

Citations  32,  
40-50 



8 

Negative School Climate Is a Common 
Problem 

 Unfortunately, evidence of poor school climate is widespread. 
According to the latest available national data:  

-  Twenty-eight percent of students ages 12-18 were bullied at school. 

-  Thirty-four percent of teachers said student misbehavior interfered with 
their teaching. 

-  Students received out-of-school suspensions lasting five days or more 
at least 584,000 times. This translates to at least 19 million hours of 
missed school and instructional time. 
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Citations  10,  
32, 51-54 

School Climate and Its Relationship 
to Turnaround Schools 

 School climate and conditions for learning function as leading  
indicators for turnaround schools. 

 School climate improvements can support school turnaround 
efforts: 
-  Build capacity to sustain change 
-  Sustain student and faculty readiness for change 
-  Provide information for monitoring 
  School  change 
  Scale up  

-  Provide data to populate, school and district dashboards 
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If you have a question for the presenter, 
please type it in the Q & A Pane or email 
sssta@air.org.  

Questions? 

Page	
  	
  17	
  

Impact of School Climate on Student 
Outcomes 
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 Connection  
 Safety 
 Positive Relationships With Adults  And Peers 
 Caring Interactions 
 Academic Challenges 
 Academic Support 
 Academic Engagement 
 Positive Role Modeling 
 Social Emotional Learning 
 Positive Behavioral Supports 
 Consistent, restorative discipline 
 Access to Needed Services And Supports 

Cita0ons	
  	
  	
  55-­‐68	
  
Introduction Impacts Measurement Communication 

Student Experiences Which Contribute to a Healthy  
School Climate and Academic Achievement 

Page	
  	
  19	
  

 Lack of connection 
 Lack of safety 
 Teasing, bullying, gangs 
 Negative relationships with adults and peers 
 Uncaring interactions 
 Low expectations 
 Academic disengagement 
 Academic frustration 
 Poor role models 
 School-driven Mobility 
 Reactive punitive approaches to discipline 
 Lack of access to necessary services 

Cita0ons	
  	
  55-­‐68	
  

Student Experiences Which Contribute to Poor  
School Climate and Low Academic Achievement 

Page	
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Polling Question #3 

Does	
  your	
  school/district	
  exhibit…	
  

 	
  	
  Many	
  protec0ve	
  factors,	
  few	
  risk	
  factors	
  
 	
  	
  Some	
  protec0ve	
  factors,	
  some	
  risk	
  factors	
  
 	
  	
  Many	
  risk	
  factors,	
  few	
  protec0ve	
  factors	
  

School Climate Improvements Efforts 

 Range from State, district 
and school levels 

 Range of approaches 

Page  22 

Providing 
Individualized 

Intensive 
Supports 

Intervening Early & 
Provide Focused 

Youth Development 
Activities 

Building a School-wide 
Foundation 



12 

Chicago: Public Health Approach to 
Address Trauma in Schools 

Page	
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Cita0on	
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Alaska: ICE Effort 

 There were statistically significant associations between aspects of 
student-reported school climate and changes in achievement over 
time. 

60% 

70% 

80% 

90% 

Baseline 2009 Baseline 2009 

Reading - All Schools Reading - ASD 
Schools 

Av
er

ag
e 

pr
of

ic
ie

nc
y 

ra
te

 

All schools 

Schools with 
improved 
engagement 

Schools with no 
improvement 
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Cleveland: Three Tiered Public Health 
Model 

 9.1%increase in Graduation Rate over 2 year period (Ohio graduation 
rates are reported one year later than other state data) 

 6% increase in students’ perception of Safety over 2 year period 

 6% decrease in students’ perception of Support over 2 year period 

 2% increase in students’ perceptions of Social Emotional Learning 
capacity over 2 year period 

 Strong co‐relation between measures of safety, challenge, and SEL 
capacities and predicted Ohio Achievement Assessment scores 

Page  25 

Citation  71 
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Impact of Social and Emotional Learning on Academic 
Achievement and Other Student Outcomes  

 Meta-analysis of 213 school-based, universal social and emotional 
learning (SEL) programs involving 270,034 kindergarten through 
high school students conducted. 

 Compared to controls, SEL participants demonstrated significantly 
improved social and emotional skills, attitudes, behavior, and 
academic performance that reflected an 11-percentile-point gain in 
achievement. 

Page  26 
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Impact of Positive Behavior Supports 

 Reduction in number of serious disciplinary issues 

  Improvements in academic achievement 

 Enhanced perception of organizational health & safety 

  Improved school climate 

 Reductions in teacher reporting of bullying behavior 

Page  27 Introduction Impacts Measurement Communication 
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If you have a question for the presenter, 
please type it in the Q & A Pane or email 
sssta@air.org.  

Questions? 

Page	
  	
  28	
  



15 

Measuring School Climate 

  In order to improve school climate, we must first be able to measure 
school climate! 

 School climate is multi-faceted – incident counts, suspension counts, 
attendance rates and statewide Youth Risk Behavior Survey (YRBS) 
results do not tell the whole story. 

 Many existing state-level surveys only measure some facets of climate. 

  If existing measures of climate do not meet the following goals, it may 
be in need of additional investment and improvement. 

Measuring School Climate 

Introduction Impacts Measurement Communication Page	
  	
  30	
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 Measures of school climate should: 
-  Encompass multiple aspects of school climate 
-  Be able to be processed quickly enough to share before the end of the 

school year 
-  Be collected through valid and reliable instruments with good psychometrics 
-  Be collected from multiple respondents 
-  Be collected so that subgroups can be examined 
-  Be collected using multiple instruments, such as 

•  Incident data 
•  Attendance data 
•  YRBS 
•  School climate surveys 

-  Include measures that are understood to have a direct impact on academics 
- Be actionable and practical to administer 

Measuring School Climate (continued) 

Page	
  	
  31	
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Example of an Actionable School Climate 
Framework 

 Engagement 
-  Relationships: 

•  How Measured: Ask students and teachers about whether or not their relationships with 
students and teachers are caring.  

•  How one intervenes: Ensure teachers know students’ names and interests and that each 
student is connected with and supported by a caring adult. 

-  Respect  for Diversity:  
•  How Measured: Ask parents whether or not they feel the school welcomes families that 

are similar to them;  ask students whether  they have experienced disrespect from adults 
due  to their  race, ethnicity, or culture.   

•  How one intervenes:  Identify and address discipline disparities. 
-  School Participation:  

•  How Measured: Ask students whether they participate in extracurricular activities. 
•  How one intervenes: Ensure all students are invited and can participate in extracurricular 

activities.  

Page  32 Introduction Impacts Measurement Communication 
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Example of an Actionable School 
Climate Framework (continued) 

 Safety 
-  Social and Emotional Safety: 

•  How Measured:  Ask students how often they were made fun of, called names, or 
insulted at school. 

•  How one intervenes: Employ Social and Emotional Learning Curricula that includes a 
focus on community building and empathy. 

-  Physical Safety:  
•  How Measured: Ask students how safe they feel traveling between home and school. 
•  How one intervenes: Work with community groups and public agencies to create safe 

pathways to school. 
-  Substance Use:  

•  How Measured: Ask students whether they have used a variety of substances. 
•  How one intervenes: Employ evidenced based substance abuse prevention curricula.  

Page  33 Introduction Impacts Measurement Communication 

Example of an Actionable School 
Climate Framework (continued) 
 Environment 

-  Physical Environment: 
•  How Measured: Ask students and staff whether the lavatories are safe and clean.  
•  How one intervenes: Identify why they are not clean, and work with facilities to create a clean 

environment. 
-  Academic Environment: 

•  How Measured: Ask students whether teachers provide feedback on their assignments that 
helps them improve their work and whether teachers think all students can do challenging 
work. 

•  How one intervenes:  Provide Professional Development to teachers on classroom 
management and student engagement. 

-  Wellness: 
•  How Measured: Ask students if they eat salty snack food at school. 
•  How one intervenes: Work with students and the appropriate administrators to find and make 

available attractive and healthy snack food.  
-  Disciplinary Environment: 

•  How Measured: Ask students if students at the school are comfortable sharing ideas about 
rules and polices.  

•  How one intervenes: Develop opportunities for student voice in the development of class  
and school norms.  

Page  34 Introduction Impacts Measurement Communication 
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Citation  8 

As a Leading Indicator, Measuring School Climate 
Can Facilitate School and District Turnaround 
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If you have a question for the presenter, 
please type it in the Q & A Pane or email 
sssta@air.org.  

Questions? 
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Making the Case for School Climate and Its 
Measurement 

  Focus on problem solving, not on blaming. 
  In order to create sustainable changes in school climate, you must 

get buy-in from various stakeholder groups. How do you convince 
groups to buy in? 
-  Provide stakeholders with the message of why school climate is so 

vital to student outcomes and school turnaround. 
-  Provide stakeholders with a framework for collaboration in which there 

is 1) a clear plan of action to improve climate, and 2) their voices will 
be heard during the planning and implementation processes. 

Introduction Impacts Measurement Communication 

Perspective on Making the Case 

Page  38 



20 

  Allow input from the intended audience on the best mode of 
communication. 

  Use non-technical language whenever possible. 
  Provide concise, accurate information – brief word documents or 

power points. 

Approach When Making the Case 

Introduction Impacts Measurement Communication Page  39 

  Better climate and conditions for learning   
-  Improved learning and higher test scores!  
-  Higher graduation rates, more satisfied teachers, less drop outs, lower 

turnover rates, and improved school safety 
-  Helps support turnaround school efforts: sustains, builds capacity, allows for 

monitoring, and scaling up 

  Better climate is cost-effective as well as cost beneficial. 
  Why is measuring climate and conditions for learning is necessary? 

-  Data serve as leading indicators. 
-  Data can identify needs and inform future interventions.  
-  Data can document improvements and successes. 
-  Data can identify subgroups who experience school climate as poor. 
-  Data can identify areas where students, staff, and parents view climate 

differently. 

Messages to LEAs and School Boards 

Introduction Impacts Measurement Communication Page  40 
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 Beginning the discussion with this group – modes of communication  
-  Face to face meetings are best – presentation at conferences, board meetings 

or one on one meetings. 
-  Providing opportunities to discuss results with this group is important. 
-  E-mails or phone calls are much less effective. 

Messages to LEAs and School Boards 
(continued) 

Introduction Impacts Measurement Communication Page  41 

  Administrators and teachers can play an active role in improving 
school climate. 

  Better climate  improved discipline and learning, reduced stress, 
better test scores. 

  Why is measuring climate necessary? 
-  What gets measured gets done!  Measuring climate is necessary to 

identify issues and improve school climate. 
-  Measuring climate to identify issues can help improve conditions for 

learning and teaching. 
-  Existing measures are incomplete. 
-  Measuring climate creates opportunities to discuss climate issues. 
-  It supports school turnaround efforts: sustains, builds capacity, allows for 

monitoring, and scaling up 

Messages to School Administrators and 
Teachers 
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 Modes of Communication 
-  Buy-in from administrators is key for buy-in at school level. Administrators can 

then champion this effort to teachers in many ways. 
-  Face to face meetings whenever possible – staff meetings or one on one 

meetings with principals or other administration. 
-  E-mails or school message boards can get out message on the importance of 

climate. 
-  Professional development on improving climate is critical. 
-  Provide support to school planning meetings (e.g., AYP meetings). 

Messages to School Administrators and 
Teachers 

Introduction Impacts Measurement Communication Page  43 

  Better climate  safer school, improved learning, improved health, less 
risky behavior, better social-emotional skills – in other words, a better, 
safer school and a better, happier, safer child. 

  Families can play an active role in improving climate; school climate is 
linked to home environment and families can advocate for improved 
school climate. 

  Family surveys provide a way for parents to give feedback on school 
climate and areas needing improvement. 

Messages to Families 
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 Modes of Communication 
-  School website 
-  Parent-teacher conferences 
-  Back to school night 
-  School newsletters 
-  PTA/PTO meetings 
-  Community-based presentations 
-  Social (online) media – Facebook, Twitter, Wikis, YouTube Channel, 

Podcasts, etc. 

Messages to Families 
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Polling Question #4 

If	
  you	
  anAcipate	
  pushback,	
  from	
  whom	
  do	
  you	
  expect	
  
the	
  most?	
  

 	
  LEAs	
  and	
  school	
  boards	
  
 	
  School	
  administrators	
  	
  
 	
  Teachers	
  
 	
  Parents	
  
 	
  More	
  than	
  one	
  of	
  the	
  above	
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 Potential areas of pushback for measuring climate/climate surveys: 
-  Cost 
-  Privacy concerns 
-  Impact on classroom time 
-  Measures of school climate and safety already exist 
-  Seems like one more test and one more type of accountability 

Responding to Pushback 

Introduction Impacts Measurement Communication Page  47 

 Cost concerns 
-  The results of the survey will help determine the most efficient ways to allocate 

future resources and determine which programs are working, or are needed, so 
it saves $$ in the long run. 

-  There are several surveys available on the Safe and Supportive Schools 
website (http://safesupportiveschools.ed.gov) that are publically available or 
available through the survey developer – some of which are free, many others 
of which are affordable. 

Responding to Pushback (continued) 
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 Privacy concerns 
-  Data that are collected will be secure and students will not be asked for 

information that could allow them to be identified. 
-  Completed paper surveys will be collected in classrooms by students or a  

single person at school responsible for distributing and processing surveys – 
teachers and school administrators won’t see completed surveys.   

-  Online surveys can ensure similar security. 
-  Hard copies of the surveys will be destroyed after processing. 
-  Data will be reported at the school level, not at the individual level. 
-  School-level data will not be reported for subgroups with X or fewer students. 

Responding to Pushback (continued) 
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  Impact on classroom time 
-  Surveys should not take more than a single class period or single faculty 

meeting to complete. 
-  Some take less than 20 minutes to complete. 

 Measures of school climate already exist 
-  As we’ve seen, existing measures of school climate may be inadequate for 

several reasons – validity, coverage of climate, etc. 

 Seems like one more test 
-  It is not a test. It is an opportunity to hear student, teacher, and family voices. 
-  This is where it is important to stress the link between climate, outcomes and 

school turnaround. 
-  Provides context for school academic performance and demonstrates focus 

points where schools can improve performance through improving climate. 

Responding to Pushback (continued) 
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First Steps of Collaboration 

 Once momentum to collaborate with stakeholders is established, how do 
you start creating an improvement plan? 
-  Create climate improvement team led by an administrator, including teachers, 

social workers/psychologists, district staff, family leaders and community 
partners/ providers. 

-  Assign a school climate coach. 
-  Adopt a comprehensive vision for the collaborative. 
-  Write a “brief” to clarify the vision. 
-  Start a process for translating the vision into policy. 
-  Develop a strategic plan. 
-  Move the strategic plan to implementation. 

Citation  80 
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Take Aways 

 For all:  
-  Research demonstrates a strong link between school climate and conditions for learning and 

both academic and developmental student outcomes. 
-  It is important that we have strong measures of climate both  to identify needs and sustain 

support. 
-  Systematically measure school climate via valid and reliable surveys. 
-  Review existing resources (don’t reinvent the wheel). 
-  Use survey data for planning, monitoring, and outcome evaluation. 
-  Communicate the importance of school climate and its measurement  in a manner that 

addresses stakeholder levels of awareness. 

 For States:  
-  Support policies and procedures that encourage the  appropriate use and selection of school 

climate surveys. 
-  Include school climate in school and district “report cards.” 

 For districts:  
-  Communicate importance of school climate to board and staff. 
-  Implement efforts to protect groups at risk of victimization. 
-  Facilitate interdisciplinary teaming among teachers. 
-  Ensure climate measures include academic challenge  and engagement. 
-  Support the inclusion of disaggregated school data in school improvement planning. 
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Take Aways (continued) 

 For schools:  
-  Prevent physical violence, bullying, and emotional abuse through universal preventative 

approaches. 
-  Enhance relationships between staff and students. 
-  Build relational trust between all members of the school community. 
-  Employ positive approaches to discipline. 
-  Encourage family engagement. 

 For families:  
-  Get updates on what is happening at school and in your child’s classroom. 
-  Maintain consistent contact with your child’s teachers. 
-  Hold school accountable for supporting a positive school climate. 
-  Reinforce academic, social, and emotional lessons at home. 
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If you have a question for the presenter, 
please type it in the Q & A Pane or email 
sssta@air.org.  

Questions? 

Page  54 



28 

1.  Cohen, J., McCabe, L., Michelli, N. M., & Pickeral, T. (2009). School climate: Research, policy, 
teacher education and practice. Teachers’ College Record, 111, 180-213. 

2.  National School Climate Council. (2009). Validity and reliability for the CSCI.   Retrieved 
September 10, 2010, from 
http://www.schoolclimate.org/climate/documents/ValidityAndReliability-CSCI.pdf  

3.  O’Malley, M., Ritchey, K., Renshaw, T., & Furlong, M. J. (forthcoming). Gauging the System: 
Trends in School Climate Measurement and Intervention. In S. R. Jimerson, A. B. Nickerson, M. 
J. Mayer & M. J. Furlong (Eds.), The Handbook of School Violence and School Safety: 
International Research and Practice. New York: Routledge. 

4.  Safe and Supportive Schools. (n.d.). Safe and Supportive Schools Model.   Retrieved 6/1/2011, 
from http://safesupportiveschools.ed.gov/index.php?id=33. 

5.  Safe and Supportive Schools. (n.d.). Topics: Engagement.   Retrieved October 26, 2011, from 
http://safesupportiveschools.ed.gov/index.php?id=34  

6.  Safe and Supportive Schools. (n.d.). Topics: Safety.   Retrieved October 26, 2011, from 
http://safesupportiveschools.ed.gov/index.php?id=37  

7.  Safe and Supportive Schools. (n.d.). Topics: Environment.   Retrieved October 26, 2011, from 
http://safesupportiveschools.ed.gov/index.php?id=36 

Presentation Citations 

Page  55 

Presentation Citations 

8.  Harper, K. (December, 2010). Measuring School Climate. Presented to the Safe and Supportive 
Schools Grantee Meeting, Washington, DC.  

9.  Durlak, J. A., Taylor, R. D., Kawashima, K., Pachan, M. K., DuPre, E. P., & Celio, C. I., et al. 
(2007). Effects of positive youth development programs on school, family, and community 
systems. American Journal of Community Psychology, 39, 269–286. 

10.  Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011The 
impact of enhancing students’ social and emotional learning: A meta-analysis of school-based 
universal interventions. Child Development. 

11.  Fredricks, J. A., Blumenfeld, P. C., & Paris, A. H. (2004). School engagement: Potential of the 
concept, state of the evidence. Review of Educational Research, 74, 59–109. 

12.  Goodenow, C. (1993). The psychological sense of school membership among adolescents: 
Scale development and educational correlates. Psychology in the Schools, 30, 79–90. 

13.  Osher, D. & Kendziora, K. (2010).  Building Conditions for Learning and Healthy Adolescent 
Development: Strategic Approaches in B. Doll, W. Pfohl, & J. Yoon (Eds.) Handbook of Youth 
Prevention Science. New York: Routledge. 

14.  Osterman, K. F. (2000). Students’ need for belonging in the school community. Review of 
Educational Research, 70, 323–367. 

15.  Wentzel, K. R. (1998). Social relationships and motivation in middle school: The role of parents, 
teachers, and peers. Journal of Educational Psychology, 90, 202–209. 

Page  56 



29 

Presentation Citations 

16.  Bryk, A. S. (2010). Organizing Schools for Improvement. Phi Delta Kappan, 91(7), 23-3 

17.  Davis, J. E., & Jordan, W. T. (1994). The effects of school context, structure, and experiences on 
African American males in middle and high school. Journal of Negro Education, 63, 570-587. 

18.  Fenzel, M. L., & O’Brennan, L. M. (2007). Educating at-risk urban African American children: The 
effects of school climate on motivation and academic achievement. Paper presented at the 
annual meeting of the American Educational Research Association. 

19.  Goddard, R. D., Sweetland, S. R., & Hoy, W. K. (2000). Academic Emphasis of Urban 
Elementary Schools and Student Achievement in Reading and Mathematics: A Multilevel 
Analysis. Educational Administration Quarterly, 36(5), 683-683. 

20.  Hallinger, P., & Bickman, L. (1996). School context, principal leadership, and student reading 
achievement. Elementary School Journal, 96(5), 527-527. 

21.  Hardre, P. L., & Reeve, J. (2003). A motivational model of rural students' intentions to persist in, 
versus drop out of, high school. Journal of Educational Psychology, 95(2), 347-356. 

22.  Hoy, W. K., & Hannum, J. W. (1997). Middle school climate: An empirical assessment of 
organizational health and student achievement. Educational Administration Quarterly, 33(3), 
290-290. 

23.  Klem, A., & Connell, J. (2004). Relationships matter: Linking teacher support to student 
engagement and achievement. Journal of School Health, 74, 262-273. 

Page  57 

Presentation Citations 

24. Lee, V., Smith, J., Perry, T., & Smylie, M. A. (1999). Social support, academic press, and 
student achievement: A view from the middle grades in Chicago. Chicago: Consortium on 
Chicago School Research. 

25. Lee, V. E., & Bryk, A. S. (1989). A multilevel model of the social distribution of high school 
achievement. Sociology of Education, 62, 172-192. 

26. Ma, X., & Wilkins, J. L. M. (2002). The Development of Science Achievement in Middle and 
High School: Individual Differences and School Effects. Evaluation Review, 26(4), 395-395. 

27. MacNeil, A. J., Prater, D. L., & Busch, S. (2009). The effects of school culture and climate 
on student achievement. International Journal of Leadership in Education, 12(1), 73-84. 

28. Shin, J., Lee, H., & Kim, Y. (2009). Student and school factors affecting mathematics 
achievement: International comparisons between Korea, Japan, and the USA. School 
Psychology International, 30(5), 520-537. 

29. Stewart, E. B. (2007). Individual and School Structural Effects on African American High 
School Students' Academic Achievement. High School Journal, 91(2), 16-34. 

Page  58 



30 

Presentation Citations 

30.  Stewart, E. B. (2008). School Structural Characteristics, Student Effort, Peer Associations, and 
Parental Involvement: The Influence of School- and Individual-Level Factors on Academic 
Achievement. Education & Urban Society, 40(2), 179-204. 

31.  Sweetland, S. R., & Hoy, W. K. (2000). School Characteristics and Educational Outcomes: 
Toward an Organizational Model of Student Achievement in Middle Schools. Educational 
Administration Quarterly, 36(5), 703-703. 

32.  Bryk, A. S., Sebring, P. B., Allensworth, E., Luppescu, S., & Easton, J. Q. (2009). Organizing 
schools for improvement: Lessons from Chicago: University of Chicago Press. 

33.  Hardre, P. L., & Reeve, J. (2003). A motivational model of rural students' intentions to persist in, 
versus drop out of, high school. Journal of Educational Psychology, 95(2), 347-356. 

34.  Christle, C. A., Jolivette, K., & Nelson, C. M. (2007). School characteristics related to high school 
dropout rates. Remedial and Special Education, 28(6), 325-339. 

35.  Rumberger, R. (1995). Droping out of middle school: A multilevel analysis of students and 
schools. American Educational Research Journal, 32(3), 583-625. 

36.  Grayson, J. L., & Alvarez, H. K. (2008). School climate factors relating to teacher burnout: A 
mediator model. Teaching and Teacher Education, 24(5), 1349-1363. 

37.  Miller, M. D., Brownell, M. T., & Smith, S. W. (1999). Factors that predict teachers staying in, 
leaving, or transferring from the special education classroom. Exceptional Children, 65(2), 
201-218. 

Page  59 

Presentation Citations 

38. Bulach, C. R., & Malone, B. (1994). The relationship of School Climate to the 
Implementation of School Reform. ERS Spectrum, 12(4), 3-8. 

39. Dellar, G. B. (1998). School climate, school improvement and site-based management. 
Learning Environments Research, 1(3), 353-367. 

40. Christle, C. A., Jolivette, K., & Nelson, C. M. (2007). School characteristics related to high 
school dropout rates. Remedial and Special Education, 28(6), 325-339. 

41. Chen, G. (2007). School Disorder and Student Achievement: A Study of New York City 
Elementary Schools. Journal of School Violence, 6(1), 27-43. 

42. Chen, G., & Weikart, L. A. (2008). Student Background, School Climate, School Disorder, 
and Student Achievement: An Empirical Study of New York City's Middle Schools. Journal 
of School Violence, 7(4), 3-20. 

43. Ripski, M. B., & Gregory, A. (Oct-Dec2009). Unfair, Unsafe, and Unwelcome: Do High 
School Students’ Perceptions of Unfairness, Hostility, and Victimization in School Predict 
Engagement and Achievement? . Journal of School Violence, 8(4), 355-375. 

44. Skiba, R., & Rausch, M. K. (2004). The Relationship between Achievement, Discipline, and 
Race: An Analysis of Factors Predicting ISTEP Scores. Bloomington, IN: Center for 
Evaluation and Education Policy. 

Page  60 



31 

Presentation Citations 

45.  Boccanfuso, C., & Kuhfeld, M. (2011). Multiple Responses, Promising Results: Evidence-Based, 
Nonpunitive Alternatives To Zero Tolerance. 

46.  Kendziora, K., Osher, D., & Chinen, M. (2008). Student connection research: Final narrative 
report to the Spencer Foundation. Washington, DC: American Institutes for Research  

47.  Cornell, D., Gregory, A., Huang, F., & Fan, X. (in press). Perceived prevalence of bullying and 
teasing predicts high school dropout rates. Journal of Educational Psychology. 

48.  Fleming, T. M., Merry, S. N., Robinson, E. M., Denny, S. J., & Watson, P. D. (2007). Self-reported 
suicide attempts and associated risk and protective factors among secondary school students in 
New Zealand. Australian & New Zealand Journal of Psychiatry, 41(3), 213-221. 

49.  Jiang, Y., Perry, D. K., & Hesser, J. E. (2010). Suicide Patterns and Association With Predictors 
Among Rhode Island Public High School Students: A Latent Class Analysis. American Journal of 
Public Health, 100(9), 1701-1707. 

50.  Resnick, M. D., Bearman, P. S., Blum, R. W., Bauman, K. E., Harris, K. M., Jones, J., et al. 
(1997). Protecting adolescents from harm: Findings from the National Longitudinal Study on 
Adolescent Health. JAMA, 278(10), 823-832. 

51.  DeVoe, J., & Murphy, C. (2011). Student Reports of Bullying and Cyber-Bullying: Results From 
the 2009 School Crime Supplement to the National Crime Victimization Survey (No. NCES 
2011-336). Washington, DC: National Center for Education Statistics, Institute of Education 
Sciences, U.S. Department of Education. 

Page  61 

Presentation Citations 

52. Robers, S., Zhang, J., & Truman, J. (2010). Indicators of School Crime and Safety: 2010. 
Washington, DC: National Center for Education Statistics, U.S. Department of Education, 
and Bureau of Justice Statistics, Office of Justice Programs, U.S. Department of Justice. 

53. Schools took 767,900 serious disciplinary actions against students in 2007-08 for the 
following specific offenses: physical attacks or fights; insubordination; distribution, 
possession, or use of alcohol; distribution, possession, or use of illegal drugs; use or 
possession of a firearm or explosive device; and use or possession of a weapon other than 
a firearm or explosive device. Seventy-six percent of these serious disciplinary actions 
(about 584,000) were out-of-school suspensions lasting 5 days or more. Multiplying 
584,000 suspensions times 5 days times 6.6 hours per day (the national average length of 
a school day for public schools) yields 19,272,000 hours. This figure is conservative, as 
out-of-school suspensions may last more than 5 days and the statistic does not include 
out-of-school suspensions lasting less than 5 days or for offenses other than the six listed 
above. (Robers, S., Zhang, J., and Truman, J. (2010). Indicators of School Crime and 
Safety: 2010 (NCES 2011-002/NCJ 230812). Washington, DC: National Center for 
Education Statistics, U.S. Department of Education, and Bureau of Justice Statistics, Office 
of Justice Programs, U.S. Department of Justice. Retrieved from: 
http://nces.ed.gov/pubsearch/pubsinfo.asp?pubid=2011002. See also: National Center for 
Education Statistics (n.d.). Average length of school day in hours for public elementary and 
secondary schools, by level of school and state: 2007-08. Retrieved from: 
http://nces.ed.gov/surveys/annualreports/data/xls/daylength0708.xls). 

Page  62 



32 

Presentation Citations 

54.  Bryk, A. S., & Schneider, B. (2002). Trust in schools: A core resource for improvement. New 
York: Russell Sage Foundation. 

55.  Battistich, V., & Horn, A. (1997). The relationship between students’ sense of their school as a 
community and their involvement in problem behaviors. American Journal of Public Health, 87, 
1997–2001. 

56.  Becker, B. & Luthar, S. (2002), Social-Emotional Factors Affecting Achievement Outcomes 
Among Disadvantaged Students: Closing the Achievement Gap. Educational Psychologist, 37(4), 
197-214.  

57.  Christenson, S. L., & Thurlow, M. L. (2004). School dropouts: Prevention considerations, 
interventions, and challenges. Current Directions in Psychological Science, 13, 36–39.  

58.  Eccles, J. S., & Midgley, C. (1989). Stage/environment fit: Developmentally appropriate 
classrooms for early adolescents. In C. Ames & R. E. Ames (Eds.), Research on motivation in 
education: Goals and cognitions (Vol. 3, pp. 139–186). New York: Academic Press. 

59.  Furlong, M. J., Whipple, A. D., St. Jean, G., Simental, J., Soliz, A., & Punthuna, S. (2003). 
Multiple contexts of school engagement: Moving toward a unifying framework for educational 
research and practice. The California School Psychologist, 8, 99–114 

60.  Gottfredson, G., & Gottfredson, D. (2001). What schools do to prevent problem behavior and 
promote safe environments. Journal of Educational and Psychological Consultation, 12, 313–
344. 

Page  63 

Presentation Citations 

61. Hughes, J. N., Cavell, T. A., Meehan, B. T., Zhang, D., & Claire, C. (2005). Adverse school 
context moderates the outcomes of selective interventions for aggressive children. Journal 
of Consulting and Clinical Psychology, 73, 731–736. 

62. Lee, V., Smith, J., Perry, T., & Smylie, M. A. (1999). Social support, academic press, and 
student achievement: A view from the middle grades in Chicago. Chicago: Consortium on 
Chicago School Research. 

63. Mayer, G. R. (2001). Antisocial behavior: Its causes and prevention within our schools. 
Education and Treatment of Children, 24, 414–429. 

64. McNeely, C. A., Nonnemaker, J. M., & Blum, R. W. (2002). Promoting student 
connectedness to school: Evidence from the National Longitudinal Study of Adolescent 
Health. Journal of School Health, 72(4), 138–146. 

65. Osher, D., Bear, G., Sprague, J., & Doyle, W. (January-February, 2010). How we can 
improve school discipline. Educational Researcher, 39 (1), 48-58. 

66. Osher, D., Cartledge, G., Oswald, D., Artiles, A. J., & Coutinho, M. (2004). Issues of 
cultural and linguistic competency and disproportionate representation. In R. Rutherford, 
M. Quinn, & S. Mather (Eds.), Handbook of research in behavioral disorders (pp. 54–77). 
New York: Guilford Press. 

Page  64 



33 

Presentation Citations 

67.  Osher, D., Dwyer, K., & Jimerson, S. R. (2006). Safe, supportive, and effective schools. In S. R. 
Jimerson & M. J. Furlong (Eds.), Handbook of school violence and school safety: From research to 
practice (pp. 51–72). Mahwah, NJ: Erlbaum. 

68.  Osher, D., Sprague, J., Weissberg, R. P., Axelrod, J., Keenan, S., Kendziora, K., & Zins, J. E. 
(2008). A comprehensive approach to promoting social, emotional, and academic growth in 
contemporary schools. In A. Thomas & J. Grimes (Eds.) Best practices in school psychology V, 
Vol. 4 (pp. 1263–1278). Bethesda, MD: National Association of School Psychologists. 

69.  Samuels, B. (August, 2012). Healing and Recovering from Trauma to Support Success in School. 
Presented at the Office of Safe and Healthy Students National Conference: Meeting the Challenge 
- Building & Sustaining, Capacity to Improve, Conditions for Learning. Washington, DC.  

70.  Windham, A., Kendziora, K., Brown, L., Osher, D., Song, M. (2009). Academic Achievement And 
School Climate in Anchorage and Other Alaska Schools:  2006 To 2009. Washington, DC: 
American Institutes for Research  

71.  Gordon, E. (August, 2012). Behavioral Health Introduction. Presented at the Office of Safe and 
Healthy Students National Conference: Meeting the Challenge - Building & Sustaining, Capacity to 
Improve, Conditions for Learning. , Washington, DC.  

72.  Bradshaw, C. P., Mitchell, M. M., & Leaf, P. J. (2010). Examining the effects of School-Wide 
Positive Behavioral Interventions and Supports on student outcomes: Results from a randomized 
controlled effectiveness trial in elementary schools. Journal of Positive Behavior Interventions, 12, 
133-148. 

Page  65 

Presentation Citations 

73.  Bradshaw, C.P., Koth, C.W., Thornton, L.A., & Leaf, P.J. (2009). Altering school climate through 
school-wide Positive Behavioral Interventions and Supports: Findings from a group-randomized 
effectiveness trial. Prevention Science, 10(2), 100-115 

74.  Bradshaw, C.P., Koth, C.W., Bevans, K.B., Ialongo, N., & Leaf, P.J. (2008). The impact of 
school-wide Positive Behavioral Interventions and Supports (PBIS) on the organizational health 
of elementary schools. School Psychology Quarterly, 23(4), 462-473. 

75.  Bradshaw, C. P., Mitchell, M. M., & Leaf, P. J. (2010). Examining the effects of School-Wide 
Positive Behavioral Interventions and Supports on student outcomes: Results from a 
randomized controlled effectiveness trial in elementary schools. Journal of Positive Behavior 
Interventions, 12, 133-148. 

76.  Bradshaw, C.P., Reinke, W. M., Brown, L. D., Bevans, K.B., & Leaf, P.J. (2008). 
Implementation of school-wide Positive Behavioral Interventions and Supports (PBIS) in 
elementary schools: Observations from a randomized trial. Education & Treatment of Children, 
31, 1-26. 

77.  Horner, R., Sugai, G., Smolkowski, K., Eber, L., Nakasato, J., Todd, A., & Esperanza, J., 
(2009). A randomized, wait-list controlled effectiveness trial assessing school-wide positive 
behavior support in elementary schools. Journal of Positive Behavior Interventions, 11, 
133-145. 

Page  66 



34 

Presentation Citations 

78.  Horner, R. H., Sugai, G., & Anderson, C. M. (2010). Examining the evidence base for school-
wide positive behavior support. Focus on Exceptionality, 42(8), 1-14. 

79.  Waasdorp, T. E., Bradshaw, C. P., & Leaf, P. J. (in press). The impact of school-wide positive 
behavioral interventions and supports on bullying and peer victimization: A randomized 
controlled effectiveness trial. Journal of Positive Behavioral Interventions. 

80.  UCLA Center for Mental Health in Schools. (2005) School-Community Partnerships: A Guide. 
Los Angeles: Author. 

Page  67 

a.  Brand, S., Felner, R., Shim, M., Seitsinger, A., & Dumas, T. (2003). Middle school improvement and 
reform: Development and validation of a school-level assessment of climate, cultural pluralism, and 
school safety. Journal of Educational Psychology, 95, 570–588. 

b.  Centers for Disease Control and Prevention. (2009). School connectedness: Strategies for 
increasing protective factors among youth. Atlanta, GA: U.S. Department of Health and Human 
Services. 

c.  Chang, L. (2003). Variable effects of children’s aggression, social withdrawal, and prosocial 
leadership as a function of teacher beliefs and behaviors. Child Development, 74 (2), 535–548.  

d.  Centers for Disease Control and Prevention. (2009). School connectedness: Strategies for 
increasing protective factors among youth. Atlanta, GA: U.S. Department of Health and Human 
Services. 

e.  Cohen, J., McCabe, L., Michelli, N. M., & Pickeral, T. (2009). School climate: Research, policy, 
teacher education and practice. Teachers’ College Record, 111, 180–213.  

f.  DioGuardi, R. J., & Theodore, L. A. (2006). Understanding and addressing peer victimization 
among students. In S. R. Jimerson & M. J. Furlong (Eds.), Handbook of school violence and 
school safety: From research to practice (pp. 339–352). Mahwah, NJ: Erlbaum. 

g.  Fenzel, M. L., & O’Brennan, L. M. (2007, April). Educating at-risk urban African American 
children: The effects of school climate on motivation and academic achievement. Paper 
presented at the annual meeting of the American Educational Research Association, Chicago. 

Other School Climate References 

Page  68 



35 

h.  Gottfredson, G., Gottfredson, D., Payne, A., Gottfredson, N. (2005). School climate predictors of 
school disorder: Results from a national study of delinquency prevention in schools. Journal of 
Research in Crime and Delinquency. 42(4), 412–444.  

i.  Grayson, J.L. & Alvarez, H.K. (2008). School climate factors relating to teacher burnout: A 
mediator model. Teaching and Teacher Education, 24(5): 1349-1363  

j.  Gregory, A., & Weinstein, R. S. (2004). Connection and regulation at home and in school: 
Predicting growth in achievement for adolescents. Journal of Adolescent Research, 19, 405–427. 

k.  Henry, D., Guerra, N., Huesmann, R., Tolan, P., Van Acker, R., & Eron, L. (2000). Normative 
influences on aggression in urban elementary school classrooms. American Journal of 
Community Psychology, 28(1), 59–81.  

l.  Kendziora, K., Osher, D., Chinen, M. (2008). Student connection research: Final narrative report 
to the Spencer Foundation. Washington, DC: American Institutes for Research 

m.  Klem, A., & Connell, J. (2004). Relationships matter: Linking teacher support to student 
engagement and achievement. Journal of School Health, 74, 262–273. 

n.  Lee, V., & Croninger, R., (1996). The social organization of safe high schools. In K. M. Borman, 
P. W. Cookson, A. R. Sadovnik, & J. Z. Spade (Eds.), Implementing educational reform: 
Sociological  perspectives on educational policy (pp. 359–392). Norwood, NJ: Ablex. 

o.  Muller, C. (2001). The role of caring in the teacher-student relationship for at-risk students. 
Sociological Inquiry, 71, 241–255. 

Other School Climate References 

Page  69 

p.  National School Climate Council. (2009). Validity and reliability for the CSCI. Retrieved on 
September 10, 2010, from http://www.schoolclimate.org/climate/documents/
ValidityAndReliability-CSCI.pdf. 

q.  Nelson, J. R., Martella, R. M., & Marchand-Martella, N. (2002). Maximizing student learning: The 
effects of comprehensive school-based program for preventing problem behaviors. Journal of 
Emotional and Behavioral Disorders, 10, 136–148. doi:10.1177/10634266020100030201. 

r.  O’Malley, M., K. Ritchey, T. Renshaw and Furlong, M.J.. (2011) Gauging the System: Trends in 
School Climate Measurement and Intervention , in Jimerson, S.R., A.B. Nickerson, M.J. Mayer, 
and M.J. Furlong (eds.)  The Handbook of School Violence and School Safety: International 
Research and Practice. New York: Routledge. 

s.  Osher, D., Spier, E., Kendziora, K., & Cai, C. (2009, April). Improving academic achievement 
through improving school climate and student connectedness. Paper presented at the Annual 
Meeting of the American Educational Research Association, San Diego, CA. 

t.  Resnick, M. D., Bearman, P. S., Blum, R. W., Bauman, K. E., Harris, K. M., Jones, J., … Udry, J. 
R. (1997). Protecting adolescents from harm: Findings from the National Longitudinal Study of 
Adolescent Health. The Journal of the American Medical Association, 278, 795–878. PMid:
9635227. 

u.  Ryan, A. M., & Patrick, H. (2001). The classroom social environment and changes in 
adolescents’ motivation and engagement during middle school. American Educational Research 
Journal, 38, 437–460. 

Other School Climate References 

Page  70 



36 

v.  Welsh, W. N., Stokes, R., & Greene, J. R. (2000). A macro-level model of school disorder. 
Journal of Crime and Delinquency, 37, 243–283. doi:10.1177/0022427800037003001. 

w.  Kendziora, K., & Osher, D. (2009). Starting to turn schools around: The academic outcomes of 
the Safe Schools, Successful Students initiative. Washington, DC: American Institutes for 
Research. 

x.  Osher, D. School Climate, the Conditions for Learning, and Academic Achievement: Briefing on 
School Climate and Academic Achievement. (June, 2010). PowerPoint presented at Briefing on 
School Climate and Academic Achievement, Washington, DC. Retrieved on January 31, 2011, 
from http://www.collab4youth.org/documents/Resources/Osher.pdf 

y.  National School Climate Center. (n.d.) The 12 Dimensions of School Climate Measured. 
Retrieved on January 7, 2011, from http://www.schoolclimate.org/programs/documents/
dimensions_chart_pagebars.pdf 

z.  Cohen, J. (2007). Evaluating and Improving School Climate: Creating a Climate for Learning. 
Retrieved on January 31, 2011, from http://www.nais.org/publications/ismagazinearticle.cfm?
ItemNumber=150284 
Search Institute. (2006). Creating a great place to learn:  Resources for moving forward. 
(Manuscript) 

aa.  Nixon, C. & C. Gray. Keeping Students Learning: School Climate and Student Support 
Systems. (September, 2007), Presented at the 2010 Tennessee LEAD Conference, Nashville, 
TN. 

Other School Climate References 

Page  71 

Other School Climate References 

bb.  Ohio State University College of Social Work. (2009) School-Family-Community Partnership 
Coordination Functions. Columbus, OH: Author. 

Page  72 


